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INTRODUCTION & PURPOSE
This resource is designed to be a first stop for edTPA coordinators who are serving 
as the main contact point for the assessment at their educator preparation program 
(EPP). It includes implementation guidance on how to get started with edTPA, plan for 
implementation and instruction, and develop an inquiry stance towards the process 
of completing the assessment and analyzing its impact and value. Experienced 
members of our edTPA community have shared step-by-step strategies for supporting 
candidates, P–12 partners, and other assessment users, along with real-life examples 
of successful implementation practices. Their advice on how to maximize the 
educative opportunities embedded within edTPA and effectively guide learning from 
the assessment is integrated with links to key tools and documents. 

Because this information is highly relevant to all EPP stakeholders, coordinators 
are encouraged to use this resource as a reference when collaborating with faculty/
instructors, supervisors, and staff to embed edTPA within their program. edTPA 
coordinators should customize use of these materials according to their particular 
needs, in order to develop a meaningful approach to engaging in edTPA that 
authentically reflects their preparation context.

This resource is organized according to the recommended cycle of edTPA implemen- 
tation—initially orienting assessment users to edTPA and preparing for implementation, 
introducing and embedding the assessment within coursework and clinical 
experiences, and learning from edTPA evidence and performance data. We have also 
included illustrative case examples of program implementation and reflections from 
coordinators and faculty/instructors from a variety of EPP settings.
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ORIENTATION TO edTPA
Coordinators should familiarize themselves with the overall assessment 
structure and content before supporting others with implementation. 
Working in collaboration with faculty/instructors and program staff, they 
should also become familiar with how to access and disseminate crucial 
support resources and key online information. This introductory information 
is synthesized below to help coordinators/programs take those initial steps 
in preparing for their role and framing edTPA as an educative process. 

What is edTPA?

What is edTPA? edTPA is the first nationally available, educator-designed 
support and assessment system for teachers entering the profession. It was 
developed “by and for the profession” to measure and support the skills and 
knowledge that all teachers need from Day 1 in the classroom, and designed 
by hundreds of subject-specific educators who served on content-specific 
teams led by the Stanford Center for Assessment, Learning and Equity 
(SCALE). edTPA reflects the job-related skills & competencies attained as 
part of teacher preparation, and maintains strong parallels to the National 
Board for Professional Teaching Standards (NBPTS) and alignment with 
frameworks for effective instructional practices (e.g., InTASC, Danielson, 
Marzano). edTPA was launched in 2009 and became operational in 2013; 
the assessment is currently implemented in 41 states at 880+ EPPs, which 
represent a range of traditional and alternative preparation pathways. 

Key partners: SCALE designs, develops, and implements authentic 
assessments of what teachers and students know and are able to do—
including edTPA, PACT, and a variety of P–12 assessments in STEM and 
other subjects. The authors of edTPA also helped lead the first assessment 
development lab for the NBPTS. Stanford University faculty and staff at 
SCALE authored edTPA as a subject-specific, performance-based measure of 
a candidate’s readiness to teach, and own the IP rights to the assessment. 
AACTE partners with our edTPA team to support implementation and 
disseminate resources across a national network of EPPs engaging in the 
edTPA community. The Evaluation Systems group of Pearson serves as the 
operational provider and administers the management system required for 
multistate use. 

https://scale.stanford.edu
https://secure.aacte.org/apps/rl/resource.php?resid=298&ref=rl
https://secure.aacte.org/apps/rl/resource.php?resid=298&ref=rl
http://edtpa.aacte.org/state-policy
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Educative purpose: edTPA is intended to be embedded in an educator 
preparation program and to be “educative” for candidates, faculty/
instructors, and programs. Candidates deepen their understanding of 
effective, student-centered teaching practices while preparing for edTPA and 
reflecting on their strengths and challenges as they move forward into the 
profession. Faculty/instructors and programs can use edTPA results (along 
with other measures of teacher readiness) to inform curricular renewal and 
make connections to P–12/induction.

Research basis: edTPA measures 15 high-leverage teaching practices well-
supported by the research literature on effective teaching. Field test and 
operational evidence meets or exceeds AERA, APA, and NCME standards 
(2014) for reliability and validity for licensure assessments. The edTPA 
Review of Research and annual Administrative Report (available each fall) 
provide more details.

Scoring process: Scorers include a mix of faculty/instructors and P–12 
educators, such as NBPTS certified teachers. Scoring is evidence-based, 
focusing on instructional artifacts (e.g., video of teaching, lesson plans), 
student work, and reflective commentaries. All scorers are trained (20+ 
hours) using SCALE-developed materials and must meet calibration standards. 

Role of the edTPA Coordinator

The edTPA Coordinator is the central point of contact for receiving 
information about edTPA (e.g., edTPA assessment materials, including 
handbooks, rubrics, and distribution instructions) and oversees edTPA 
implementation for their program. The coordinator might be a faculty 
member, program leader, associate dean, or other person who maintains 
regular communication and works closely with faculty/instructors, program 
leaders, clinical supervisors, and stakeholders in the field (e.g. cooperating 
teachers)—all those who support program implementation and support 
candidates to complete the assessment. A collection of sample job 
descriptions from a range of participating EPPs is available as a resource for 
understanding the scope of the coordinator role and its responsibilities. 

As edTPA coordinator, your primary role is to support faculty, candidates, and P–12 
partners with the information and resources needed for candidates to demonstrate 
their readiness to teach. This is a collective responsibility... reach out to other edTPA 
coordinators in your state and in your region for support; you are not alone. - Kendra 
Duncan, edTPA Coordinator & Clinical Instructor, University of Tennessee at Chattanooga

I would tell new coordinators to find key faculty to help in supporting candidates. Use 
resources from SCALE and collaboratively develop a structure that allows for candidate 
support throughout the process—before submission, during submission, and for 
retakes. - Lisa Barron, Associate Dean at Austin Peay University

https://secure.aacte.org/apps/rl/resource.php?resid=511&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=647&ref=edtpa
https://secure.aacte.org/apps/community/viewtopic.php?style=7&ref=edtpa&f=59&t=1219
https://secure.aacte.org/apps/community/viewtopic.php?style=7&ref=edtpa&f=59&t=1219
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Each participating EPP must designate an edTPA coordinator to get 
access to program implementation materials and invite faculty and 
instructors to access materials as well. 

• Institutions/organizations that are brand new to edTPA will need to apply 
for membership in the edTPA community. Then, their designated edTPA 
Coordinator will be able to create a profile and access implementation 
resources.

• If your institution/organization has already been participating in edTPA, 
you can determine who is currently designated as the edTPA Coordinator by 
reviewing the directory. To change your edTPA Coordinator or for technical 
assistance, please email edtpa@aacte.org.

Locating Key Program Resources

There are two main edTPA websites where coordinators & other program-
based implementers can find assessment information and resources: 

http://edtpa.aacte.org

This site is managed by AACTE & requires coordinators and faculty/
instructors to create a profile/login. Look here for an extensive program 
implementation resource library & online community, announcements to 
the field, and EPP access to assessment materials. It is primarily a resource 
for programs and their organizational partners that are members of the 
edTPA community.

http://www.edtpa.com

This site is managed by the Evaluation Systems group of Pearson and can 
be openly accessed with no enrollment required. Look here for policy, 
registration, scoring & reporting information, technical guidelines, and 
operational assistance. It has general information for programs, faculty/
instructors, and candidates.

Key Program Links for Getting Started:

Login page of edTPA AACTE site (allows you to create a new profile if needed)

Top Resource List (summary list of most vital implementation materials on the AACTE 
site as a quick reference) & edTPA Handbook collection (full set of National edTPA 
assessment handbooks available for program review; full set of WA State handbooks)

Faculty section of edTPA.com (takes you to key operational, technical & policy 
information)

Requirements & Assessment Options in Your State (state-specific information about 
edTPA & licensure)

http://edtpa.aacte.org/join-edtpa
http://edtpa.aacte.org/join-edtpa
https://secure.aacte.org/apps/edtpa/
https://secure.aacte.org/apps/directory/directory.php?view=by_inst.
mailto:edtpa@aacte.org
http://edtpa.aacte.org
http://edtpa.aacte.org/join-edtpa
http://www.edtpa.com
https://secure.aacte.org/apps/edtpa/
https://secure.aacte.org/apps/rl/res_get.php?fid=2496&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?ref=edtpa&cid=37
https://secure.aacte.org/apps/rl/resource.php?resid=300&ref=edtpa
http://www.edtpa.com/PageView.aspx?f=GEN_Faculty.html
http://www.edtpa.com/PageView.aspx?f=GEN_StateRequirements.html


4

Getting to Know the Assessment

Coordinators and faculty/instructors 
should review the national handbooks 
(or WA State versions, if applicable) and 
rubrics for the fields that will be most widely 
used within their program. The assessment 
has several common features that span 
across most subject-areas:

• edTPA is organized according to three 
connected tasks of teaching: planning, 
instruction, and assessment.

• Candidates submit artifacts and reflective commentaries from a selected 
learning segment as evidence of their beginning teaching in a specific 
subject-area.

• There are five rubrics associated with each task (in most fields), which 
each reflect a progression of practice, from a candidate who needs more 
support in order to demonstrate that competency/skill, to one who is a 
highly accomplished beginner.

• Candidates are asked to pay explicit attention to academic language and 
the language demands of their learning segment, as well as how they can 
build from their students’ assets and support their learning.

Connecting to a Support Network

Connecting with the edTPA community 
provides a strong national & local support 
network for coordinators and faculty/
instructors beginning to explore edTPA:

• Online Community (search prior posts to 
find responses to common questions, or 
post a new question you have; monitored 
by SCALE & EPP support team)

• Community Newsletters (sent regularly 
via email to all members of edTPA 
AACTE site & includes important 
announcements from SCALE)

• State-Level Coordinator Calls (organized by state leads)

• National & Regional Conferences (held annually; opportunity to learn 
from others’ best practices & research, and share your own edTPA 
experiences & scholarship)

Additional Resources for Getting to Know 
edTPA Structure & Rubrics:

 ¾ Using edTPA (handout with general 
overview of assessment structure & scoring)

 ¾ Orientation Webinar (reviews edTPA 
development, key partners, overall structure 
& opportunities for learning)

Contact Info for Additional Program 
Assistance:

 ¾ edTPAEPPSupport@pearson.com or via 
phone at (866) 613-3278 (general support - 
main contact)

 ¾ edtpa@aacte.org (program resource, 
implementation & policy questions)

 ¾ Please do not hesitate to reach out if 
you have specific questions or need 
clarification on a program-based issue or 
implementation topic!

https://secure.aacte.org/apps/rl/resource.php?ref=edtpa&cid=37
https://secure.aacte.org/apps/rl/resource.php?resid=300&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=155&ref=edtpa
https://secure.aacte.org/apps/community/viewforum.php?ref=edtpa&f=35
https://secure.aacte.org/apps/rl/resource.php?resid=489&ref=edtpa
http://edtpa.aacte.org/resources
https://secure.aacte.org/apps/rl/res_get.php?fid=796&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=151&ref=edtpa
mailto:edTPAEPPSupport@pearson.com
mailto:edtpa@aacte.org
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• National Academy of edTPA Consultants (experienced assessment 
users from across the country trained by SCALE to deliver program 
implementation workshops)

How can edTPA National Academy Consultants help support my 
program? 

SCALE has selected, trained, and endorsed experienced implementers from 
around the country to present edTPA workshops to faculty/instructors from 
other programs. They are available for in-person & virtual support that 
includes deep dives into the handbooks, local evaluation training, academic 
language seminars, and curriculum inquiry sessions. 

If interested, you can browse the profiles of available consultants and 
submit a request for support according to your program needs. You can 
also directly communicate with potential consultants about travel, fees, and 
logistics. These highly experienced edTPA users are an invaluable resource 
for onboarding key program stakeholders and continuing to engage them in 
edTPA, drawing from their own real-life experience! 

https://secure.aacte.org/apps/edtpa/request_consultant.php
https://secure.aacte.org/apps/edtpa/request_consultant.php
https://secure.aacte.org/apps/edtpa/request_consultant.php
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PREPARING TO IMPLEMENT edTPA
Coordinators will need to collaborate with a variety of stakeholders such as 
faculty/instructors, staff, supervisors, and administrators in order to plan for 
thoughtful edTPA implementation that equitably supports all candidates. 
This takes advance coordination and reflective discussion about how to 
meaningfully integrate edTPA into existing curriculum and scaffold the 
educative elements of the assessment. The information below is intended to 
help structure that planning and preparation process.

Key logistical questions for the edTPA coordinator to consider during 
advance planning include:

 � How will you communicate with edTPA users/stakeholders within your 
program?

 � How will you ensure that your faculty/instructors, staff, clinical 
supervisors, candidates, P–12 partners, and cooperating teachers all 
have the materials they need, in an organized & efficient manner? How 
will you share secure materials?

 � What opportunities will your faculty/instructors have to become oriented 
to the edTPA handbooks and rubrics, prepare for implementation, and 
review edTPA results together?

 � How will your program embed edTPA supports for candidates leading up 
to completion? How will you help ensure candidates are equitably and 
appropriately supported? 

 � Where will edTPA fit within your program calendar & timeline?

 � How does edTPA fit within state licensure requirements? When will 
you schedule time for portfolios to be locally evaluated, for evaluation 
purposes and/or to learn more about your candidates’ readiness to 
teach? As applicable, when will your candidates’ portfolios be officially 
scored? 

 � Who will be designated as the Score Report contact, and receive all 
candidate score results & data?

 � What kind of follow-up and feedback will there be to help candidates 
interpret their results and reflect on their teaching AND for faculty to 
review data to inform program renewal?

Engaging Faculty/Instructors & Program Staff

Coordinators set the stage for faculty/instructor and staff engagement 
in edTPA through regular communication and convenings that serve as 
opportunities for collaborative planning and inquiry about the assessment:

https://secure.aacte.org/apps/rl/resource.php?resid=164&ref=edtpa
https://www.edtpa.com/PageView.aspx?f=GEN_edTPAReporting.html
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Creating distributed leadership: Educative support for edTPA is the 
responsibility of everyone who teaches candidates across the whole 
program, not merely embedded in the final stages of clinical experience. 
Ideally, the edTPA coordinator works with instructors teaching methods 
and foundations courses, as well as those supervising student teaching or 
residencies, in order to create alignment across program strands and roles:

• Establish an advisory group or edTPA committee to lead this work alongside 
the program leadership, chair, and edTPA coordinator. 

• Draw from the expertise of a range of representative faculty/instructors in 
methods and foundations courses to lead discussions about what edTPA 
measures and what it looks like in coursework and clinical experiences.

• Faculty/instructors with expertise in language development and support 
for English Learners or those who bring expertise in culturally responsive 
pedagogy can examine where edTPA supports the practices they value and 
help other faculty/instructors embed these practices in coursework and 
clinical experiences explicitly.

Starting with inquiry: Whether or not an EPP is choosing to use edTPA 
or required to do so by their state, the stance that faculty/instructors 
take will influence how candidates experience or learn from edTPA. The 
following framing can guide program leaders and faculty/instructors as they 
consider how to foster an inquiry-based approach that resonates with their 
preparation context:

• To what extent do our program mission and values already align with what 
edTPA measures? 

• Discuss edTPA language and compare to terms used in the program (if 
different).

• How can we support candidates in developing the equitable instructional 
practices we care most about, by making connections to the practices 
measured by edTPA? How do we make these practices explicit in coursework 
and clinical experiences without “teaching to the test?”

For those hard-to-reach faculty members, it is simply helping them to see that edTPA is 
a reflection of what good teaching is. We WANT our candidates to know their students. 
We WANT our candidates to be reflective. We WANT our candidates to plan lessons 
with all students in mind. Stressing these thoughts helps. Also, providing multiple 
opportunities for faculty to learn about edTPA. Some pushback is a result of faculty not 
knowing enough. - Brooke Burks, Faculty at Auburn University at Montgomery

For each task, identify the main skills the task measures. Use these skills, which can be 
generalized from all handbooks, to create a connection between what the faculty teach 
in their courses, the needs of the field, and what the assessment measures. - Randa 
Suleiman, Scorer Trainer & Faculty at Alverno College

https://journals.sagepub.com/doi/abs/10.1177/0022487114542518?journalCode=jtea
https://journals.sagepub.com/doi/abs/10.1177/0022487114542518?journalCode=jtea
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• How do we ensure that we continue to support our candidates to develop 
the additional knowledge, skills, and dispositions that are not measured by 
edTPA?

Bringing faculty/instructors/staff together: Consider the existing meetings 
and program structures you can use to convene faculty/instructors. EPPs 
have used their monthly department and clinical supervisor meetings 
to unpack the rubrics in reference to program coursework and existing 
assessments and assignments, provide professional development to faculty/
instructors on academic language, and to examine local evaluation samples 
(provided by SCALE) one task at a time:

• How can you leverage routine gatherings (department meetings, retreats, 
committee structures) while including other internal & external stakeholders 
and allowing sufficient time for exploration of materials? 

• Is virtual participation an alternative for remote partners?

• Can you use candidate work from prior implementation or local evaluation 
portfolio samples to help illustrate what edTPA looks like and foster 
conversation about candidate support strategies?

Utilizing relevant resources: Numerous materials have already been 
created for faculty/instructor/staff presentations and workshops that 
coordinators can reference, distribute, and customize as needed:

• “Using edTPA” orientation webinar and introductory materials

• Academic Language webinar & support resources for programs

• SCALE’s review of research on effective teaching and learning and teacher 
education that served as the foundation for edTPA’s design

• Annual administrative reports with summarized evidence for validity of edTPA 
scores and interpretations, reliability, evidence of construct validity, predictive 
validity, and an analysis of performance data (typically released each fall)

• Policy/research & implementation FAQ for programs

I think the deep dive [of the handbook and rubrics] is the best starting point. 
Explaining exactly what edTPA is measuring should be highlighted (and what it is not 
measuring). The follow-up is crucial. Everyone needs an edTPA “expert” to go to with 
their immediate questions. When they don’t have that, they get frustrated with the 
assessment. - Teresa Spesia, Faculty at St. Francis College

The edTPA rubrics are used as the Student Learning Objectives (SLOs) for all 
undergraduate courses. This has required faculty to examine the rubrics and decide 
where they are most appropriate and what evidence should be presented by 
candidates. This is a continual process and is annually reviewed. - Lisa Barron, Associate 
Dean at Austin Peay University

https://www.researchgate.net/publication/263481680_Creating_Cultures_of_Evidence_in_Teacher_Education_Context_Policy_and_Practice_in_Three_High-Data-Use_Programs
https://www.researchgate.net/publication/263481680_Creating_Cultures_of_Evidence_in_Teacher_Education_Context_Policy_and_Practice_in_Three_High-Data-Use_Programs
https://secure.aacte.org/apps/rl/resource.php?resid=151&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=155&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=511&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=647&ref=edtpa
http://edtpa.aacte.org/faq#51
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• Operational/technical FAQ & operational guide (e.g., how to get access to 
program data, make a request for alternative arrangements)

• Other implementers within a particular state or region may also have useful 
national/local resources; for example, assessment users in IL created a set of 
informational webinars that have broad application

What is the role of local 
evaluation?

edTPA offers a rich source 
of data for programs to 
evaluate a candidate’s 
teaching performance. Local 
evaluation was designed to 
ensure that programs and 
users of edTPA engaged 
with their candidate data in 
meaningful ways. Whether 
“exploring” edTPA or using the 
assessment consequentially, 
teacher educators can learn 
a great deal about candidate 
performance and gain 
insights for program renewal 
by examining artifacts and 
commentaries prepared as 
evidence for edTPA portfolios:

• By engaging in local evaluation and examining edTPA rubric constructs, 
individuals preparing candidates for edTPA will begin to develop a 
common language about candidate performance and to build common 
understandings about the scoring components assessed by edTPA.

• Even if your program primarily participates in official scoring, local evaluation 
training materials can be used to orient faculty/instructors/staff to edTPA 
expectations or as a means for examining campus-specific samples in 
reference to official scores, to discuss what your candidates are doing well 
and where there are struggles.

• Coordinators can complete an online webinar or attend an in-person 
training to get access to the full set of local evaluation materials and training 
portfolios.

Inform them about edTPA—what the 
candidates will be asked to do and submit. 
Emphasize the positive impact on P–12 
students. Help them see the correlation 
between edTPA and the teacher evaluation 
system used by in-service teachers so they can 
use edTPA during induction. - Lisa Barron, 
Associate Dean at Austin Peay University 

P–12 partners need to feel valued in the 
process. I have always felt that the edTPA 
requirements are a good opportunity to 
develop and design innovative teaching 
practices and projects. That can be a way 
for mentor teachers and teacher candidates 
to collaborate. Candidates need to be fully 
supported by both mentor teachers and 
university supervisors to feel they can 
implement the practices edTPA requires.  
- Clara Bauler, Scorer Trainer & Faculty at  
Adelphi University

http://www.edtpa.com/PageView.aspx?f=GEN_FAQ.html
https://iltpac-onboard.weebly.com/informational-webinars.html
https://iltpac-onboard.weebly.com/informational-webinars.html
https://secure.aacte.org/apps/rl/resource.php?resid=103&ref=edtpa
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Establishing Strong Collaboration with P–12 
Partners

Administrators, cooperating teachers, and other 
external partners will need to know what your program’s 
expectations are for embedding edTPA in a clinical experience. 
Clear communication with P–12 partners about edTPA 
expectations will drive more seamless, authentic integration 
with current clinical practice. Face-to-face meetings that 
incorporate information about the assessment can also be an 
opportunity for professional learning through discussion about 
the skills and competencies that edTPA measures, and how they 
translate into real-life contexts.

Role of P–12 partners in edTPA implementation: Other than 
staying looped in, there should be limited changes in overall 
responsibilities for cooperating teachers. 

• Their primary role is to mentor, model, and support candidates 
based on program expectations, as usual.

• Cooperating teachers and principals will also need to understand 
how they can assist with acquiring parent/guardian permission 
for video recording. edTPA materials are always submitted in a 
secure system. Our candidate policies include information on 
security and video confidentiality and permissions. 

Involving clinical supervisors: Supervisors can serve as a 
bridge to communication with P–12 partners during clinical 
experiences.

• How might edTPA rubrics be used during clinical supervision?

• How can clinical supervisors be kept in the loop as valued 
ground-level supports and sources of knowledge for P–12 
partners, candidates and other stakeholders? 

Making connections to real-life practice: Emphasizing areas of 
alignment and connections to a professional growth continuum 
can bring added meaning to the assessment.

• edTPA’s focus on effective & equitable instructional practices 
is well-aligned with state standards and common teacher 
evaluation systems.

• Evidence from edTPA portfolios is a useful source for goal setting 
and support during the induction years. EPPs are encouraged 
to modify the edTPA growth plan according to district programs 
and to partner with district mentors to support a transition to 
the classroom.

TIP! Use edTPA evidence and 
experiences as part of an 
exit interview with faculty/
instructors and cooperating 
teachers, or host a “dine and 
discuss” or pizza night with 
P–12 partners. Candidates 
can share evidence for what 
have learned about their 
students and how to leverage 
their assets to plan, teach and 
assess in local classrooms.

Introductory Resources for 
P–12 Partners:

 ¾ Collection of edTPA 
Handouts to Share with 
Stakeholders

 ¾ Guidance for P–12 Admin/
Leaders (key handout to 
provide school leaders)

 ¾ Guidance for Supervising 
Teachers (key handout 
to provide supervisors & 
cooperating teachers)

 ¾ edTPA: Strengthening P–12 
and EPP Relationships 
(video from the field)

https://secure.aacte.org/apps/rl/res_get.php?fid=2425&ref=edtpa
https://secure.aacte.org/apps/rl/res_get.php?fid=1619&ref=edtpa
http://www.edtpa.com/PageView.aspx?f=GEN_CandidatePolicies.html
https://secure.aacte.org/apps/rl/resource.php?resid=298&ref=rl
https://secure.aacte.org/apps/rl/resource.php?resid=321&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=591&ref=edtpa
https://secure.aacte.org/apps/rl/res_get.php?fid=2491&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=268&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=268&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=268&ref=edtpa
https://secure.aacte.org/apps/rl/res_get.php?fid=2425&ref=edtpa
https://secure.aacte.org/apps/rl/res_get.php?fid=2425&ref=edtpa
https://secure.aacte.org/apps/rl/res_get.php?fid=1619&ref=edtpa
https://secure.aacte.org/apps/rl/res_get.php?fid=1619&ref=edtpa
https://secure.aacte.org/apps/rl/res_get.php?fid=1619&ref=edtpa
https://secure.aacte.org/apps/rl/res_get.php?fid=1619&ref=edtpa
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• edTPA sets the stage for early access to National Board 
Certification, on a beginning teacher level. 

Organizing Key Candidate Materials 

Coordinators and faculty/instructors will need to prepare 
to share key materials with candidates, and to organize 
and introduce them according to the steps of completing 
the assessment, so that these assessment resources and 
documents are not overwhelming or difficult to navigate.

Materials to make accessible to candidates:

• edTPA Handbooks contain assessment directions, prompts, 
rubrics, and other technical specifications & guidelines 
(subject-specific; WA State versions of handbooks have 
additional rubrics)

• Making Good Choices provides guidance to candidates for 
successfully navigating the edTPA process (general, Special 
Ed., and Elementary versions)

• Understanding Rubric Level Progressions (URLP) provides 
detailed examples of what evidence may look like at each 
rubric level (subject-specific, used as a reference with faculty/
instructor guidance; WA State has URLP for additional rubrics)

• Academic Language handouts provide guidance for 
addressing language demands & supports within the 
learning segment (subject-specific, if applicable)

Ensuring access to materials:

• Programs are responsible for providing candidates with 
preliminary access to edTPA materials as a preview during 
planning and preparation for submission, which can be done 
via secure internal platforms. It is crucial to provide equitable 
access to these resources for advance preparation and 
review.

• Once candidates register, they will be given direct 
access to the relevant handbook and support resources for 
their subject area, along with submission templates. These 
materials are typically hosted through a secure platform 
provider/e-portfolio system. 

Key Operational Links to 
Provide Candidates:

 ¾ Getting Started 
(introductory info to review 
in advance of beginning the 
assessment)

 ¾ Candidate registration 
(and platform provider info)

 ¾ Submission requirements 
& policies (important 
policies and specifications 
to ensure they review in 
advance of final submission)

TIP! Always distribute 
materials with a focus and 
purpose in mind. Avoid 
overwhelming candidates 
with the full text of any 
document right away. 
Consider discussing one task 
or a few rubrics at a time 
depending on the course 
focus and level of candidate 
experience.

Often, programs share these 
initial preview materials via 
the same secure platform 
provider/e-portfolio system 
that candidates will use 
for submission, which 
has the added benefit of 
familiarizing candidates with 
use of the platform.

https://www.nbpts.org/
https://www.nbpts.org/
https://secure.aacte.org/apps/rl/resource.php?resid=299&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=300&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=295&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=469&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=759&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=590&ref=edtpa
http://www.edtpa.com/PageView.aspx?f=GEN_GettingStarted.html
http://www.edtpa.com/PageView.aspx?f=GEN_Register.html
http://www.edtpa.com/PageView.aspx?f=GEN_CandidatePolicies.html
http://www.edtpa.com/PageView.aspx?f=GEN_CandidatePolicies.html
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• Candidates will ultimately use the provided edTPA assessment 
templates to complete, upload, and submit the commentary responses 
for each task that will accompany their teaching artifacts (again, via their 
selected platform/e-portfolio system). Programs can preview the national 
and Washington State templates in advance of candidate registration.

Considering Other Program Resources 

Coordinators may field program questions about additional resources 
needed to implement edTPA, such as technological needs, access to 
e-portfolio platforms, and support for mitigating the candidate registration fee:

• Do we need to invest in a lot of technology to equitably support 
candidates to collect evidence? It is not necessary to buy high-end video 
and audio recording equipment in order to meet edTPA requirements. Simple 
recording equipment (even smartphones and tablets) is more than sufficient, 
as long as the video can be clearly viewed and heard, with the candidates and 
students visible and audible. However, some programs have invested minimal 
resources in basic video cameras, lapel mics, and/or tripods for this purpose.

• Where can I learn more about building and completing edTPA 
through a platform provider? Programs can select from among an array 
of approved platform providers for candidates to access, build, and submit 
assessment materials and templates; technical guidance is available for both 
Pearson and external e-portfolio systems. 

• How can I help 
candidates cover the 
registration fee? Some 
programs purchase 
vouchers for candidates 
to cover registration costs, 
or establish a student 
fee for edTPA; contact 
ESTestVoucher@Pearson.
com for guidance.

For those who use a platform provider, pilot 
the entire process with a “mock candidate.” 
Consult with someone from another educator 
preparation provider utilizing the same platform 
provider for edTPA submissions. Ask about 
pitfalls to avoid and lessons learned from past 
experiences. Ensure that candidates submit 
their final edTPA portfolio to the platform prior 
to leaving the institution. - Mel Horton, Associate 
Dean at Sacred Heart University

https://secure.aacte.org/apps/rl/resource.php?resid=608&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=609&ref=edtpa
http://www.edtpa.com/PageView.aspx?f=GEN_CompletingTheAssessment.html
https://secure.aacte.org/apps/rl/resource.php?resid=665&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=665&ref=edtpa
mailto:ESTestVoucher@Pearson.com
mailto:ESTestVoucher@Pearson.com
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SUPPORTING CANDIDATES DURING 
INSTRUCTION & IMPLEMENTATION
All of the pre-planning that coordinators help lead is ultimately aimed at 
preparing candidates to gather evidence of their beginning practice and 
demonstrate readiness to teach as they complete their edTPA portfolios. 
The guidance below has been developed from 10+ years of “best practice” 
experience with edTPA (and previously, PACT). It maps out sample timelines 
and steps for carrying out the assessment with an inquiry-based mindset, 
as well as ways to effectively support candidates in making good choices 
throughout the assessment process. 

Program Structures & Timelines

Coordinators should put together a completion and submission 
timeline for candidates that embeds edTPA at an appropriate point 
in their program. edTPA can be completed in varied timelines based on 
candidate experience and program structures. A range of sample timelines 
that include sequential steps are provided as a collection of illustrative 
examples from experienced edTPA coordinators and programs. 

Note that exposure to the teaching practices that edTPA measures 
commonly begins in the very early days of preparation, even though the 
edTPA portfolio is submitted and scored in the later stages of a preparation 
program and nested in a culminating clinical experience: 

• SCALE encourages the use of prompts and rubrics in any course assignment 
and as part of early observations, clinical experiences or discussions of 
effective teaching using video sources. 

• Setting the stage for edTPA during early implementation includes considering 
alignment between pre-service activities and what candidates will experience 
during clinical experiences in P–12 settings, where they will complete the 
assessment.

TIP! Programs can share edTPA materials as early (or late) in 
preparation as they wish and are encouraged to stay focused on their 
program mission, values and curriculum. edTPA can be embedded in 
the program day-to-day without supplanting the curriculum. To best 
support candidates, talk about edTPA expectations in the context of 
ongoing curriculum, coursework and field experiences.

TIP! Check edTPA.com for the most updated submission & score 
reporting schedule, as that may impact your timeline.

https://secure.aacte.org/apps/community/viewtopic.php?style=7&ref=edtpa&f=59&t=1221
http://www.edtpa.com/Content/HTML_FRAG/GENRB_ScoreReportDates.html
http://www.edtpa.com/Content/HTML_FRAG/GENRB_ScoreReportDates.html
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Introducing Candidates to Assessment Materials

The coordinator often supports faculty/instructors as they 
strategically introduce edTPA materials to candidates. 
Consider what information to initially share that will set 
candidates up for understanding and utilizing the handbook, 
rubrics, and other support materials more in depth later in the 
process.

Early in the program:

• Start with a broad, brief overview of the three main edTPA tasks 
(planning, instruction, and assessment), so candidates can begin 
to see how the assessment is structured, as well as how these 
tasks are connected.

• Translate edTPA language into terms used in the program (if 
different). Compare edTPA rubric and commentary language to 
local or state standards and evaluation systems to make those 
connections to effective P–12 practice explicit. 

• Offer Making Good Choices as a go-to support resource relatively 
early on, as it may clarify steps in the process of assessment 
completion and can be accessed before candidates officially 
register.

During coursework directly leading up to the clinical 
experience in which candidates will complete edTPA:

• Orient candidates to the full set of rubrics (introducing them 
by task and/or embedding them in prior assignments), their 
progression (Levels 1-5) and what evidence looks like at each 
level. 

• Draw from the language of the rubrics to frame discussions 
about the 15 high-leverage teaching practices that they 
represent, with the URLP serving as a reference for providing 
examples of beginning practice across the rubric progressions. 
(Click here for WA State URLP for additional Student Voice 
rubrics)

• Affirm with candidates that Level 3 is foundational for a 
beginning teacher. The higher levels of the rubrics feature 
differentiation, leveraging assets, deepening student learning 
and call out other aspects of equitable practices they want to 
continue to develop across their career. 

TIP! Consider starting your 
discussion about edTPA with 
candidates by asking them 
to brainstorm features of 
effective teaching and what 
they would show as evidence 
for these practices. Then 
share the summary diagram 
of the three edTPA tasks and/
or the summary chart at the 
beginning of each handbook so 
that candidates can see the big 
picture first and not get lost in 
the weeds!

More detailed case examples 
of step-by-step approaches to 
introducing the assessment to 
candidates and implementing 
it within a program are 
provided at the end of this 
guide as an illustrative 
reference point. The following 
resource also illustrates the 
edTPA experience, but from 
a candidate perspective: 
Kennesaw State Graduates 
Reflect on edTPA (video from 
the field).

We invite program completers who recently completed edTPA to attend our student 
teaching orientation session and share their experiences with current candidates. They 
are able to answer questions, provide encouragement, and reassure candidates that 
they can be successful and will survive. - Mel Horton, edTPA National Academy Consultant 
& Associate Dean at Sacred Heart University

To balance opportunities for collaboration and support with candidates taking 
ownership of their edTPA responses, schedule regular meetings/checkpoints with 
candidates to unpack the rubrics and share and discuss exemplars; develop a pacing 
guide with deadlines to guide candidates through the edTPA tasks; and coordinate 
edTPA task completion with P–12 and University calendars. - Kendra Duncan, edTPA 
Coordinator & Clinical Instructor, University of Tennessee at Chattanooga

http://www.edtpa.com/PageView.aspx?f=GEN_GettingStarted.html
https://secure.aacte.org/apps/rl/resource.php?resid=469&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=759&ref=edtpa
https://secure.aacte.org/apps/rl/res_get.php?fid=2887&ref=edtpa
https://secure.aacte.org/apps/rl/res_get.php?fid=2887&ref=edtpa
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Introducing Candidates to Assessment Materials

The coordinator often supports faculty/instructors as they 
strategically introduce edTPA materials to candidates. 
Consider what information to initially share that will set 
candidates up for understanding and utilizing the handbook, 
rubrics, and other support materials more in depth later in the 
process.

Early in the program:

• Start with a broad, brief overview of the three main edTPA tasks 
(planning, instruction, and assessment), so candidates can begin 
to see how the assessment is structured, as well as how these 
tasks are connected.

• Translate edTPA language into terms used in the program (if 
different). Compare edTPA rubric and commentary language to 
local or state standards and evaluation systems to make those 
connections to effective P–12 practice explicit. 

• Offer Making Good Choices as a go-to support resource relatively 
early on, as it may clarify steps in the process of assessment 
completion and can be accessed before candidates officially 
register.

During coursework directly leading up to the clinical 
experience in which candidates will complete edTPA:

• Orient candidates to the full set of rubrics (introducing them 
by task and/or embedding them in prior assignments), their 
progression (Levels 1-5) and what evidence looks like at each 
level. 

• Draw from the language of the rubrics to frame discussions 
about the 15 high-leverage teaching practices that they 
represent, with the URLP serving as a reference for providing 
examples of beginning practice across the rubric progressions. 
(Click here for WA State URLP for additional Student Voice 
rubrics)

• Affirm with candidates that Level 3 is foundational for a 
beginning teacher. The higher levels of the rubrics feature 
differentiation, leveraging assets, deepening student learning 
and call out other aspects of equitable practices they want to 
continue to develop across their career. 

TIP! Consider starting your 
discussion about edTPA with 
candidates by asking them 
to brainstorm features of 
effective teaching and what 
they would show as evidence 
for these practices. Then 
share the summary diagram 
of the three edTPA tasks and/
or the summary chart at the 
beginning of each handbook so 
that candidates can see the big 
picture first and not get lost in 
the weeds!

More detailed case examples 
of step-by-step approaches to 
introducing the assessment to 
candidates and implementing 
it within a program are 
provided at the end of this 
guide as an illustrative 
reference point. The following 
resource also illustrates the 
edTPA experience, but from 
a candidate perspective: 
Kennesaw State Graduates 
Reflect on edTPA (video from 
the field).

We invite program completers who recently completed edTPA to attend our student 
teaching orientation session and share their experiences with current candidates. They 
are able to answer questions, provide encouragement, and reassure candidates that 
they can be successful and will survive. - Mel Horton, edTPA National Academy Consultant 
& Associate Dean at Sacred Heart University

To balance opportunities for collaboration and support with candidates taking 
ownership of their edTPA responses, schedule regular meetings/checkpoints with 
candidates to unpack the rubrics and share and discuss exemplars; develop a pacing 
guide with deadlines to guide candidates through the edTPA tasks; and coordinate 
edTPA task completion with P–12 and University calendars. - Kendra Duncan, edTPA 
Coordinator & Clinical Instructor, University of Tennessee at Chattanooga

• Use the rubrics as a framework for examining equitable teaching practices 
and culturally sustaining pedagogies as you discuss video clips of classroom 
practice available publicly or through secure sources/video libraries.

• Use the Acceptable Support Guidelines to offer faculty or peer feedback on 
assignments in early coursework and on draft tasks and commentaries.

• Remember to loop in P–12 partners; if they see how candidates’ planning 
for edTPA and evidence collection can be used to support student learning 
in their classroom, they will be more likely to encourage and support the 
process from the get-go. 

Maintaining an Inquiry-Based Stance

As edTPA implementation progresses, it is important for the 
coordinator to continue to frame edTPA as a reflective opportunity 
for candidates and those that support them. Any assessment used for 
high stakes decision-making will be stressful for candidates and may lead 
to compliance driven approaches to implementation. Compliance-based 
approaches are likely to increase stress, narrow curriculum, take away from 
clinical experiences, and ultimately diminish candidate performance. 

Stance matters; if candidates, program leaders, instructors, supervisors and 
faculty view edTPA as a hoop to jump through, it will be. If it is viewed as a 
way to demonstrate what candidates have learned throughout the program 
AND evidence and justification for what they know and can do in real 
classrooms with their students, then it will become a learning experience. To 
foster this inquiry-based mindset:

Integrate edTPA support throughout the program:

• Create opportunities for meaningful reflection using the rubrics within course 
assignments—for example, to analyze video from other classrooms or 
sources. 

https://secure.aacte.org/apps/rl/resource.php?resid=164&ref=edtpa
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• Provide opportunities throughout the program for analytic writing and 
reflection that requires using evidence and providing a rationale for decision 
making.

• Consider if there are already assignments that duplicate what edTPA 
measures, which could be required earlier in the program as a preview (or, 
alternatively, dropped or revised if overly redundant).

Continuously make connections to real-life practice:

• Keep the big picture of planning, instruction and assessment based on 
knowledge of students at the forefront of every edTPA conversation. 
Candidate portfolios are intended to reflect how they address their students 
in their local context.

• Remind candidates that edTPA is not about being perfect - it’s about 
reflection on their real teaching in support of student learning. The role of 
the commentaries is to allow candidates to justify, explain, and analyze 
their teaching - including what they might improve or do differently. These 
commentaries provide important evidence that is directly taken into account 
when scoring portfolios using the edTPA rubrics.

• Emphasize the opportunities that candidates have for choice and decision-
making as they build their portfolio - the assessment has been designed to 
give candidates maximum choices about the development and format of 
their learning segment, the subject matter they will focus on, how to best 
support their students within their classroom context, etc.

• Continue to use seminars that coincide with clinical teaching to focus on 
candidate teaching experiences, rather than logistics for edTPA - building 
their teaching skills & competencies should still be the primary focus.

• Continue to make authentic connections to real-world applicability and 
the professional continuum as they arise - for example, emphasizing the 
relevance of the skills that edTPA measures to beginning practice and 
effective teaching within the field.

For faculty, it seems that leadership plays a key role here... In addition, the local 
P–12 leadership that provide mock-interview opportunities for our candidates have 
repeatedly commented on the improved quality of candidate responses in that setting. 
As for the candidates view of edTPA, our language matters! ... Language reflecting that 
candidates are well prepared, that edTPA is a measure of best practices (at the novice 
level), and that they are fortunate to have the opportunity to synthesize and articulate 
their practice is important. - Teresa Spesia, Faculty at St. Francis College

edTPA is an opportunity to make important changes to teaching practices, especially 
concerning culturally and linguistically diverse students. Use this opportunity to 
impact teaching practices meaningfully. If everyone is on board, school, university, and 
teacher candidates, P–12 students will only benefit from an intentional and well-crafted 
portfolio. - Clara Bauler, Scorer Trainer & Faculty at Adelphi University
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Be strategic about timing for implementation:

• Discuss the logistical requirements for uploading and submitting materials 
AFTER candidates have had plenty of opportunities to understand the rubrics, 
what they measure and to practice these features of effective, equity focused 
teaching.

• Consider the date of the final edTPA submission in reference to other course 
and clinical experience demands. 

Plan to offer support at peak points:

• Offer optional support sessions, feedback, staggered due dates for each task, 
and reminders about self-care. 

• To reduce candidate stress, consider designating a “hotline” or email contact 
they can reach out to get accurate information quickly leading up to their 
submission. 

Continue to foster inquiry among other stakeholders that support 
candidate inquiry:

• Review prior performance data and sample candidate portfolios (using local 
evaluation processes) with faculty, instructors, clinical supervisors, and P–12 
partners - celebrate what they are already doing well and examine gaps in 
reference to what the program values most. 

• Leverage cooperating/mentor teachers (especially those who are NBCTs or 
have experienced edTPA themselves) who can discuss the importance of 
reflection and how edTPA measures knowledge and skills foundational for 
the career continuum. Discussing the assessment’s tasks within the context of 
the broader profession is an opportunity for connection between cooperating 
teachers and candidates.

edTPA allows candidates to demonstrate that they are ready for the profession, that it 
is demonstrating good teaching, and that it enables our candidates to impact student 
learning. - Lisa Barron, Associate Dean at Austin Peay University

Candidates need to know that their edTPA portfolio is theirs. It is their evidence, 
example, demonstration of good teaching. They may get support from the cooperating 
teacher who probably (hopefully) knows the students a bit better, but it is ultimately 
the candidate who makes the connections and reflects on their own teaching.- Brooke 
Burks, Faculty at Auburn University at Montgomery

We recognized the hard work, effort, and commitment our candidates demonstrated 
when developing their edTPA portfolios. To honor their efforts each semester, we 
celebrated our candidates by throwing edTPA submission parties (e.g., cake, balloons, 
cheering after individuals submitted). - Pam Wetherington, former Faculty at Columbus 
State University
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Supporting Candidates to Make Good Choices

As candidates complete the assessment, faculty/instructors may have 
implementation questions about how to appropriately and effectively 
offer support to them. Programs can support candidates in a variety of ways 
to help ensure that they have an educative and successful experience.

Guide candidates in interpreting the available subject-specific support 
resources for their handbook:

• Understanding Rubric Level Progressions was designed for targeted use as a 
reference for understanding select rubric progressions that a candidate may 
need support interpreting. Offer the URLP resource strategically as candidates 
are learning about evidence for each rubric, what to address in commentary 
responses, and how to justify their decisions about equitable instructional 
practices. (Click here for WA State URLP for additional Student Voice rubrics)

• The Academic Language handouts provide subject-specific guidance related 
to Rubrics 4 & 14 (applies to most fields).

Scaffold additional support in ways that meet assessment policy 
guidelines:

• Use the Acceptable Support Guidelines for suggestions on how to use edTPA 
materials formatively throughout the program and a small number of “dos 
and don’ts” when candidates are preparing their materials for submission 
and scoring. EPPs are encouraged to provide formative feedback prior to a 
candidate’s official submission of edTPA materials. 

• Inform faculty/instructors that they can and should provide input grounded 
in professional practice, as long as they are not making direct edits to 
candidates’ submissions or suggesting specific, alternative responses. While 
not required, the “Faculty Feedback” feature in the Pearson submission 
platform (and other vendor platforms) permits faculty/instructors to view 
a candidate’s commentaries and video clips, and respond with input in 
accordance with acceptable support guidelines.

• If samples of candidate work from previous cohorts are used as a point 
of discussion, emphasize that every edTPA portfolio is unique and based 
on each candidate’s students and context. A resource on the educative use 
of candidate materials has been developed to guide examination of local 
portfolios from prior submission periods. 

• Discuss and use the “Thinking Organizers” developed by edTPA leaders at 
Illinois State University to help candidates unpack the evidence needed for 
each commentary prompt response. 

• Consider offering “writing days” or workshops attending to the specific details 
for assembling evidence and uploading materials for scoring. 

https://secure.aacte.org/apps/rl/resource.php?resid=469&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=759&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=590&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=164&ref=edtpa
http://www.edtpa.com/PageView.aspx?f=HTML_FRAG/GENRB_FAQ_Faculty.html
http://www.edtpa.com/PageView.aspx?f=HTML_FRAG/GENRB_FAQ_Faculty.html
https://secure.aacte.org/apps/rl/resource.php?resid=551&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=551&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=495&ref=edtpa
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• Provide regular opportunities for check-in and reflection, maximizing 
opportunities for candidates to learn from the assessment.

Anticipate common pitfalls that candidates historically run into (see 
Making Good Choices for advice on how to avoid or address them). These 
pitfalls often include:

• Overemphasizing “doing edTPA right” rather than reflecting on practice with 
their own students

• Approaching edTPA as a “showcase” rather than an opportunity for reflection

• Choosing/planning an inappropriate learning segment & “group” that does 
not fit assessment guidelines

• Poorly articulating context-driven and/or student-based choices (e.g., 
attention to assets, linguistic diversity, differentiation)

• Filming limited evidence and having little viable video with adequate audio 
quality/visibility to work with (encourage candidates to film every lesson 
within their learning segment, so they have ample footage) 

• Writing unnecessarily lengthy commentaries that do not clearly articulate 
main points in relation to the prompts (responses can even be bullet pointed, 
in order to balance details with succinct explanations)

• Only partially addressing all of the elements of a commentary prompt or 
failing to support them with evidence

• Analyzing disconnected student work from multiple/different assessments or 
a group assignment, instead of analyzing a single common assessment that 
all students complete individually

Support submission by building understanding of assessment 
requirements:

• Spend time reviewing the specific evidence requirements provided at the end 
of the handbooks early in the term when candidates will prepare their edTPA 
materials.

• Ensure your candidates review the Submission Requirements in advance, in 
order to avoid condition codes and originality issues.

The way I structure support is focused on three main areas: understanding the 
assessment, getting feedback, & getting support in the field. For the first part, I 
provide a scaffolded approach to understand the assessment and make sure that the 
candidates clearly understand what they need to do, write, and submit. For feedback, I 
prompt and facilitate appropriate peer feedback as a form of support. I don’t promote 
or provide any direct feedback on the assessment from me or other faculty in order to 
allow the candidates to have full ownership of their submission. For the last area, I train 
and support supervisors to provide all the needed support in the field as they observe 
and mentor the candidates in their schools. - Randa Suleiman, Scorer Trainer & Faculty 
at Alverno College

https://secure.aacte.org/apps/rl/resource.php?resid=295&ref=edtpa
http://www.edtpa.com/Content/Docs/edTPASubmissionRequirements.pdf


22

Candidate Access to Making Good Choices:

Candidates can freely access the general, Special Education, and Elementary 
versions of Making Good Choices (Literacy with Mathematics Task 4 or 
Mathematics with Literacy Task 4), even before they register. You can also 
download these from the Resource Library for program distribution.

Contact Info for Candidate Support:

If candidates have questions about their registration and submission 
or have unique placement circumstances or other issues that impact 
their edTPA portfolio, please encourage them to directly seek support as 
appropriate, so they can get specific guidance:

Phone: (866) 565-4872

Email communication form

Supporting Candidate Retakes

Some candidates may need support retaking the assessment, either 
due to low performance or an issue that led to a condition code. Retakes are 
necessary when a candidate demonstrates low performance that does not 
meet licensure requirements, has their scores voided after administrative 
review, or has condition codes assigned to one or more tasks, typically due 
to a portion of the portfolio failing to meet assessment requirements, having 
a technical issue, and/or being unscorable. A retake is a learning opportunity 
that should be scaffolded by the program to support improvement.

To support candidates who need to retake edTPA:

• Ensure that assessment users are aware of the edTPA retake policies & 
instructions (for candidates) and retake guidance (for programs & faculty/
instructors).

• Reference the candidate submission requirements as another helpful 
resource for understanding issues related to condition codes.

• Emphasize that this process is not solely about getting a higher score. It is 
an opportunity to further support candidates’ professional growth as they 
enter the field—how can the process of retaking the assessment help them 
better prepare and grow? What can they learn from revisiting the rubric level 
progressions (URLP) in relation to their initial performance?

Additional Retake Resources for Faculty/Instructors: 

These resources provide more detailed framing for supporting candidates in 
understanding their performance and areas of improvement - they include specific 
examples and comparisons of performance at each level to help guide discussion about 
retake decisions. 

 ¾ Review of Low-Scoring edTPAs & Guidance for Retakes - All Fields

 ¾ Review of Low-Scoring edTPAs and Guidance for Retakes - Special Education

http://www.edtpa.com/Content/Docs/edTPAMGC.pdf
http://www.edtpa.com/Content/Docs/edTPAMGC_SE.pdf
http://www.edtpa.com/Content/Docs/edTPAMGC_ELE.pdf
http://www.edtpa.com/Content/Docs/edTPAMGC_EME.pdf
http://www.edtpa.com/Contacts.aspx#ContactForm
https://secure.aacte.org/apps/rl/res_get.php?fid=1116&ref=edtpa
https://secure.aacte.org/apps/rl/res_get.php?fid=1116&ref=edtpa
https://secure.aacte.org/apps/rl/res_get.php?fid=1632&ref=rl
http://www.edtpa.com/Content/Docs/edTPASubmissionRequirements.pdf
https://secure.aacte.org/apps/rl/resource.php?resid=469&ref=edtpa
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Candidate Access to Making Good Choices:

Candidates can freely access the general, Special Education, and Elementary 
versions of Making Good Choices (Literacy with Mathematics Task 4 or 
Mathematics with Literacy Task 4), even before they register. You can also 
download these from the Resource Library for program distribution.

Contact Info for Candidate Support:

If candidates have questions about their registration and submission 
or have unique placement circumstances or other issues that impact 
their edTPA portfolio, please encourage them to directly seek support as 
appropriate, so they can get specific guidance:

Phone: (866) 565-4872

Email communication form

Supporting Candidate Retakes

Some candidates may need support retaking the assessment, either 
due to low performance or an issue that led to a condition code. Retakes are 
necessary when a candidate demonstrates low performance that does not 
meet licensure requirements, has their scores voided after administrative 
review, or has condition codes assigned to one or more tasks, typically due 
to a portion of the portfolio failing to meet assessment requirements, having 
a technical issue, and/or being unscorable. A retake is a learning opportunity 
that should be scaffolded by the program to support improvement.

To support candidates who need to retake edTPA:

• Ensure that assessment users are aware of the edTPA retake policies & 
instructions (for candidates) and retake guidance (for programs & faculty/
instructors).

• Reference the candidate submission requirements as another helpful 
resource for understanding issues related to condition codes.

• Emphasize that this process is not solely about getting a higher score. It is 
an opportunity to further support candidates’ professional growth as they 
enter the field—how can the process of retaking the assessment help them 
better prepare and grow? What can they learn from revisiting the rubric level 
progressions (URLP) in relation to their initial performance?

Additional Retake Resources for Faculty/Instructors: 

These resources provide more detailed framing for supporting candidates in 
understanding their performance and areas of improvement - they include specific 
examples and comparisons of performance at each level to help guide discussion about 
retake decisions. 

 ¾ Review of Low-Scoring edTPAs & Guidance for Retakes - All Fields

 ¾ Review of Low-Scoring edTPAs and Guidance for Retakes - Special Education

Supporting Further Professional Growth

Program support for candidates continues after they receive their 
scores. Their performance data can be used to drive conversations about 
future professional growth connected to rubric language, or used to inform 
goal-setting.

To support ongoing professional growth for all candidates:

• Facilitate conversation about how edTPA could be used to support next steps 
for candidates as they prepare to enter the classroom, as part of continued 
application to P–12 practice. 

• Consider adapting SCALE’s template for a Professional Growth Plan that 
makes connections between edTPA constructs and early career goal-setting 
and reflection, which states and programs can customize and use leading up 
to induction (related materials include program implementation guidance 
and a webinar).

https://secure.aacte.org/apps/rl/res_get.php?fid=1465&ref=edtpa
https://secure.aacte.org/apps/rl/res_get.php?fid=1466&ref=edtpa
https://secure.aacte.org/apps/rl/res_get.php?fid=2492&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=591&ref=edtpa


LEARNING FROM edTPA EVIDENCE



25

LEARNING FROM edTPA EVIDENCE
When candidates receive their score reports, they may need support for 
interpreting them. However, this performance data is also invaluable 
evidence of readiness and preparation to teach that can help inform 
program inquiry and connect to the accreditation process. Coordinators 
should plan to use the program, state, and national data regularly made 
available to EPPs to inform reflection, conversation about program strengths 
and areas of growth, and future planning. 

Score Reporting & Data 

 � edTPA Score results are made available to EPPs and state agencies 
through the edReports score reporting portal—a secure, password-
protected web-based data site. Institution Reports (data files) will 
be available per the submission and reporting schedule. The person 
designated as the primary score reporting contact during the edTPA 
EPP onboarding process will be able to extend to other users in your 
organization the ability to set up accounts and access score reporting 
data. 

 � For more information on edTPA Score Reporting, please review the 
guidance provided on the edTPA score reporting page of edTPA.com 
including the Institution Report layout and instructions on how to convert 
the ASCII formatted report into Excel are available.

 � ResultsAnalyzer® is a web-based, interactive reporting tool available 
within your program’s edReports account. ResultsAnalyzer® allows 
the user to view, analyze, reorganize, download, print, and export 
registration and assessment results data.

 � For guidance on how to interpret an edTPA individual score profile, 
please review the Scores page at edTPA.com. If a candidate’s edTPA 
performance does not meet the passing requirement for the state(s) 
he or she intends to apply for licensure, he or she may retake the 
assessment by selecting a single or multitask retake option on edTPA.
com. Candidates should review the edTPA Retake Policy prior to 
registration.

We have used edTPA to glean how well our candidates know their students and 
can design lessons based on that knowledge. Faculty and staff look at candidate 
performance and determine what areas we need to work on in order to better prepare 
and support candidates not only with edTPA but with utilizing best practice in the 
classroom. - Brooke Burks, Faculty at Auburn University at Montgomery

http://www.edtpa.com/PageView.aspx?f=GEN_ScoreReportDates.html
http://www.edtpa.com/PageView.aspx?f=GEN_edTPAReporting.html
http://www.edtpa.com/Content/Docs/edTPA_InstitutionReportLayout.pdf
http://www.edtpa.com/Content/Docs/rtpa_ASCIItoExcel.pdf
http://www.edtpa.com/Content/Docs/rtpa_ASCIItoExcel.pdf
http://www.edtpa.com/PageView.aspx?f=GEN_Scores.html
http://edTPA.com
http://www.edtpa.com/PageView.aspx?f=GEN_RetakingEdtpa.html
http://www.edtpa.com/PageView.aspx?f=GEN_RetakingEdtpa.html
http://www.edtpa.com/PageView.aspx?f=GEN_RetakingEdtpa.html
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Interpreting Results
Programs play a vital role in guiding candidates as they interpret their 
edTPA performance and use their results as a source of feedback on 
their readiness to enter the classroom, as well as to inform their ongoing 
professional development. edTPA results are also educative for programs 
as a rich source of data about the impact of their preparation efforts. edTPA 
provides EPPs with a regular, on-going source of program-level evidence 
about what candidates are prepared to do in real-life classrooms.

Coordinators should ensure that faculty/instructors are prepared 
to support candidates in making meaningful use of the information 
within their score profile report:

• Use the language of the rubrics to help candidates understand what their 
scores represent and make sense of their performance. Faculty/instructors 
should refer back to the specific descriptions of practice at each rubric 
level when using edTPA data to support candidates as they develop future 
professional goals and prepare for their entry into teaching.

• Keep timing in mind and anticipate the need to schedule follow-up 
opportunities, especially if edTPA is completed towards the end of your 
program or during a busy transitional period. 

On the program level, coordinators 
should work with the designated 
Score Report Contact, along with 
other colleagues who can provide data 
analysis support, to track and utilize 
this rich source of performance-based 
assessment data over time:

• Use edTPA data to inform curriculum 
planning, in combination with other 
program and state measures of 
teacher readiness. EPPs commonly 
analyze performance trends by task, 
rubric, program strand, and/or subject-area. EPPs can also examine this 
data through an equity lens and analyze performance trends according to 
candidate and placement demographics. 

• Hold a faculty/instructor retreat or other annual meeting to examine the 
alignment between the program’s current curriculum and field experiences 
and the targeted knowledge and skills of an effective beginning teacher, as 
measured by the edTPA. The National Academy of edTPA Consultants is an 
additional resource that can support leading curriculum inquiry workshops.

We have annual data retreats 
where we examine and analyze 
edTPA data. This often highlights 
gaps in our curriculum and 
ways we can shift or change the 
curriculum to address these gaps. 
edTPA is not a hoop to jump 
through—it provides valuable 
information that we use for 
program improvement. - Lisa 
Barron, Associate Dean at Austin 
Peay University

https://secure.aacte.org/apps/rl/resource.php?resid=591&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=591&ref=edtpa
https://www.edtpa.com/PageView.aspx?f=GEN_edTPAReporting.html
https://secure.aacte.org/apps/edtpa/request_consultant.php
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• Strategically bring in other stakeholders with P–12 insight—for example, 
supervisors and cooperating teachers who have observed candidates 
teach during clinical experiences. This can help deepen alignment between 
preparation programs and partners in the field.

Leveraging Local Evaluation 

Local evaluation is a valuable, educative process for all programs to 
engage in, even if their candidate portfolios are also submitted for official 
scoring. It is recommended to revisit this process each year as part of 
examining edTPA performance in relation to program preparation:

• Gaining permission to use local samples of candidate artifacts and 
commentaries can greatly enhance data-driven conversation. By discussing 
an internal set of portfolio samples, faculty/instructors and staff develop 
a common understanding of edTPA rubric levels in relation to concrete 
examples of evidence. 

• Note that these materials must be shared and stored securely. The  
local evaluation materials developed by SCALE provide additional guidance 
on how to structure this process and address other logistical considerations.

Program Accreditation 

EPPs should consider how the process of preparing and completing 
edTPA, as well as the resulting data, can help support their preparation 
“story” as part of program accreditation:

• Consider the connections that can be made to edTPA preparation and 
assessment activities in order to support accreditation. Many EPPs have 
found edTPA to be a rich source of easily accessible individual data, which 
can be aggregated to analyze performance within and across subject areas 
and program options. 

• Review the crosswalks have been created between edTPA & CAEP standards, 
as a valuable resource for creating explicit connections to the accreditation 
process (AAQEP crosswalk forthcoming).

https://www.researchgate.net/publication/263481680_Creating_Cultures_of_Evidence_in_Teacher_Education_Context_Policy_and_Practice_in_Three_High-Data-Use_Programs
https://secure.aacte.org/apps/rl/resource.php?resid=103&ref=edtpa
https://secure.aacte.org/apps/rl/resource.php?resid=700&ref=edtpa
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Analyze edTPA data for success and challenges during data retreats and faculty 
meetings, discussing rubrics where candidates scored lower and/or higher than 
expected. What can faculty do in their courses to better support candidates? What 
worked? What didn’t? How can programs align what they’re teaching and how they 
are teaching it to better model best practices for candidates? - Kendra Duncan, edTPA 
Coordinator & Clinical Instructor, University of Tennessee at Chattanooga

Upon reviewing several semesters of rubric scores, we discovered that candidates 
in a specific program area were outperforming candidates in other program areas 
on several rubrics. A deep dive into candidate artifacts revealed that this particular 
program was providing targeted scaffolds for constructs from these specific rubrics. As 
a result, faculty across program areas began to collaborate and share ideas that were 
originally deemed program specific. This collaborative process of viewing candidate 
artifacts through the lens of rubric scores resulted in a deeper understanding of how 
candidates are performing across programs. - Mel Horton, Associate Dean at Sacred 
Heart University
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Interested in Becoming an edTPA Scorer?

edTPA is scored by teachers and teacher educators with subject-area and 
grade-level expertise, and experience mentoring, teaching, or supervising 
teachers. All official scoring training material is authored by SCALE. 

Becoming an official edTPA scorer provides faculty/instructors an 
opportunity to gain a deeper understanding of the assessment rubrics. This 
level of understanding prepares scorers for more informed discussions with 
colleagues on EPP curriculum mapping, multiple-measures assessment-
system design, alignment with supervisory observations/evaluation, and 
formative learning opportunities for candidates.

For more information, please visit scoreedtpa.pearson.com.

http://scoreedtpa.pearson.com
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REFLECTIONS FROM EXPERIENCED 
IMPLEMENTERS
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REFLECTIONS FROM EXPERIENCED 
IMPLEMENTERS
This section provides a few case examples of edTPA implementation that 
were generously shared by experienced coordinators and faculty within the 
edTPA community. They are intended to further illustrate the sequence of 
steps that programs take to prepare for and complete the assessment on 
the ground level. Different program contexts may have varied approaches 
to implementing edTPA and supporting candidates. Coordinators should 
work within their EPP to integrate edTPA into their existing program and 
collaboratively determine how to maximize the educative elements of the 
assessment, given their preparation structure and setting.

Case Example: Georgia State University

Georgia State is a large teacher education program in the Atlanta area that 
graduates about 400 candidates per year across multiple program strands, 
including 175 candidates who receive a Bachelor’s of Science in Education in 
Elementary Education. The Elementary Education strand is the focus of this 
case example.

Georgia State’s case example of program implementation was developed 
from 6+ years of edTPA experience shared by Carla Tanguay, Ph.D., 
Associate to the Dean for Clinical Practice, who also serves as a clinical 
faculty member with the Early Childhood and Elementary Education 
Program, program coordinator, and edTPA coordinator. 

Faculty support is critical for teacher candidate engagement and positive 
outcomes. Teacher candidates respond well when edTPA is embedded in 
the program through signature assignments, and the practices become so 
familiar that candidates are not surprised at the program endpoint when 
they are completing edTPA. - Carla Tanguay, Associate to the Dean for Clinical 
Practice at Georgia State

As an additional reference, Dr. Tanguay & other faculty recently 
published a book chapter describing the edTPA exploration and 
implementation process experienced at Georgia State University 
across all initial teacher preparation programs.

https://www.igi-global.com/chapter/an-organic-model-for-edtpa-exploration-and-implementation/223824
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Case Example: Alverno College

Alverno College is a small teacher education program in the Milwaukee area 
of Wisconsin that graduates about 75 candidates per year across multiple 
program strands.

Alverno’s case example of program implementation was developed from 
10+ years of edTPA experience shared by Randa Suleiman, Ph.D., an edTPA 
scoring trainer and official scorer in Science, as well as a former edTPA 
coordinator and current faculty member. 

Identify the key skills the assessment measures—and focus on the skills, 
not the assessment itself... when they get to edTPA, candidates often say 
that this what we have been doing all along, just repackaged. - Randa 
Suleiman, Scorer Trainer & Faculty at Alverno College

Case Example: Teach Gwinnett (Alt. Certification Pathway)

Teach Gwinnett is an alternative preparation program connected to 
Gwinnett County Public Schools in Georgia.

Teach Gwinnett’s case example of program implementation was developed 
from 4+ years of experience shared by Stacy Lord, the Coordinator of Staff 
Development. 

By looking for patterns across handbooks, tasks, rubrics, and over time, 
the program can make data-driven decisions regarding candidate learning 
opportunities and faculty training... we continue to revise and improve our 
program to prepare teacher candidates for edTPA through more rigorous 
and relevant coursework. - Stacy Lord, Coordinator of Staff Development at 
Teach Gwinnett





Thank you to the nationally representative faculty/instructors, program leaders, partners within the field, 
and edTPA National Academy members who contributed their expertise to this resource.
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CASE EXAMPLE—GEORGIA STATE UNIVERSITY


Mission and Values: Understanding and addressing the multifaceted needs of current and 
future learners, offering effective and accommodating programming, and engaging in research 
that addresses policy and practice to solve problems across urban settings, are essential to the 
continued success of our College of Education and Human Development (CEHD)—and the way 
in which we contribute to moving lives forward.


Strategic Goals for the CEHD: 1) Support success for all learners as they enter or advance 
in their professions, 2) Enhance its presence as part of a leading public research institution; 
3) Strengthen its leadership in recognizing and responding to the complexities of cities and 
urban communities, and 4) Expand participation in global collaborations.


• Georgia State is a large teacher education program in the Atlanta area that 
graduates about 400 candidates per year across multiple program strands. This 
case example focuses on the Bachelor’s degree in Elementary Education (BSE), 
which prepares about 175 of those candidates.


• Candidates participate in connected coursework and field-based experiences 
simultaneously, using a unique configuration grounded in child development and 
focused on teaching diverse learners.


• Each candidate completes over 1200 hours of supervised field experiences across 
grade levels and culturally diverse districts, including three practicums (two days 
per week), clinical practice (every day), a two week “opening school experience,” and 
the opportunity to experience a year-long student teaching placement.


• 61% of BSE accepted candidates are Pell eligible, 31% are first generation, and 71% 
are non-white or Hispanic.


• The school began exploring in edTPA in 2013, and began implementation in 2014, 
leading up to 2015, when edTPA scores were required for certification  
in Georgia.


The case example below was shared by Carla Tanguay, Associate to the Dean 
for Clinical Practice, who is also currently serving as the Elementary Education 
program coordinator & edTPA coordinator for the Early Childhood and Elementary 
Education (ECCE) Department. It is intended to be illustrative of her EPP’s approach 
to implementation and the flow of the edTPA implementation process, from an initial 
introduction of the assessment to a review of performance data. 
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Each section of the case example 
describes the steps taken at Georgia 
State to 1) familiarize key program 
stakeholders with the assessment, 
2) embed edTPA-related skills in 
prior coursework in order to support 
candidate learning and development, 
3) introduce the edTPA tasks and 
materials to candidates, P–12 
partners, and other staff who support 
clinical experiences, 4) support 
candidates as they complete edTPA, 
and 5) thoughtfully examine and 
utilize performance data to inform 
program inquiry and continue to 
support candidates as they enter  
the profession. 


While each program’s context, 
structure, and candidate needs 
may differ, this example provides 
a detailed look at one potential 
approach to edTPA implementation.


Getting to Know edTPA 


How does your EPP approach 
introducing faculty/instructors 
and other stakeholders to the 
assessment?


• Coordinators and faculty/instructors 
have become familiar with edTPA 
through exploring the Elementary 
Education Handbook, accessing online 
resources such as Making Good 
Choices and the URLPs provided by 
SCALE on the AACTE site, and attending 
state and national conferences. 


• Successful approaches to introducing 
edTPA within the program have 
included:


 à Involving all faculty from the 
beginning in the conversations, 
learning experiences, and trainings 
offered at the university, state and 
college level.


 à Including university supervisors and 
mentor teachers from the beginning. 
Trainings for supervisors were 
offered at the university, and mentor 
teachers received information 
at their school prior to receiving 
student teachers.


 à Introducing edTPA as practices that 
are embedded in a strong teacher 
preparation program.


 à Coordinating in advance with 
technology staff to provide 
candidate training in video-
recording, compressing videos, etc.


 à Creating parental permission forms 
in multiple languages, as candidates 
need these in diverse settings.
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 à Seeking Dean/Associate Dean and 
Department Chair support.


 à Permitting program autonomy was 
permitted in regard to decision-
making related to edTPA to keep 
faculty engaged in their own 
programs (e.g., pacing, embedding 
assignments, seminars, course 
completion).


 à Providing various types of support 
for new and returning faculty 
(e.g., introduction to edTPA versus 
digging deeper).


• Organizationally, an edTPA coordinator 
is assigned to each program (ECEE-
Elementary, MSE, Special Education, 
Art, Music, and Physical Education).


 à The Associate to the Dean for Clinical 
Practice provides Unit-Level support 
for all edTPA/program coordinators 
& faculty, with support from other 
administrators.


 à edTPA Liaison Monthly Meetings 
create a professional learning 
community to debrief successes/
challenges, engage in a learning 
series, emphasize support needed 
based on data (e.g., assessment 
practices, analyzing teaching, 
student use of feedback), and review 
work samples. 


 à There are also opportunities for 
edTPA Local Evaluation Training. 


For sustainability in our state, our 
state agencies continue to provide 
professional development through 
ongoing webinars offered to faculty, 
program coordinators, edTPA 
coordinators, etc. Various topics keep 
faculty engaged and connected to 
multiple stakeholders which increases 
collaboration across our state between 
university personnel, school district 
personnel, and state agencies.


For sustainability at our university, 
the Associate to the Dean for Clinical 
Practice works with new edTPA 
coordinators and provides additional 
Unit-Level support when there is 
turnover within a department.



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Embedding edTPA-Related 
Skills in Prior Coursework
How is edTPA embedded across 
the program, in preparation for 
implementation?


• A key question for the Elementary 
program was, “How can we revise what 
we are already doing to incorporate 
better practices as noted in edTPA, 
to make it a seamless process and to 
improve practice?” This led to:


 à Revising the Literacy Planning 
Project with stronger alignment to 
the state-based student standards 
for teaching comprehension or 
composition—a needed change.


 à Adding a mathematics signature 
assessment in the second math 
methods course to include a re-
engagement component—also a 
valuable change.


 à Removing the Planning, Teaching, 
and Learning Module (PTLM) and 
replacing it with edTPA—similar 
requirements.


 à Adding an Academic Language 
component in methods courses, 
which was not addressed previously 
beyond coverage of vocabulary, and 
revise the Lesson Plan Template 
for alignment.


 à Adding a signature assignment to 
our assessment methods course to 
support candidates explicitly with 
data analysis and with describing 
patterns/trends in their writing; 
also added a focus on providing 
effective feedback and student 
use of feedback—not previously 
covered explicitly.


 à Emphasizing culturally responsive 
practices and thread those 
throughout the program to 
help candidates understand the 
importance of building community, 
establishing relationships, and 
making connections with their 
learners for planning, instructional, 
and assessment purposes. Focus 
areas include: students’ academic 
knowledge, culture, language, 
personal interests, background, and 
exceptionalities.


• There are currently several course 
signature assignments embedded 
throughout the program that relate to 
edTPA, including:


 à Context for Learning embedded in 
lesson plan template (all semesters) —
introduced semester 1


 à Literacy Planning Project (Task 1 
introduction)—semester 2


 à Data Analysis Project (Task 3 
introduction)—semester 2


 à Math edTPA Lite (Task 4 
introduction)—semester 3


 à Video-recording of practice with 
reflection and written analysis—each 
semester—field assignment (form 
completed)


 à Written reflection on practice—post-
observation conferences each semester 
(form completed)


 à Having supervisors and candidates 
use a “Candidate Probing Questions by 
Task” document to assist reflection and 
analysis of practice at post-observation 
conferences
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Detailed Sequence of Course 
Signature Assessments:


• First semester: Course emphasis 
is on knowledge of the learners, 
culturally responsive pedagogy, child 
development, instructional strategies 
for students with disabilities, etc. The 
Context for Learning is introduced 
in this first block and is included in 
course assignments and the lesson 
plan template. Candidates teach 
primarily small groups of learners  
and work with individual learners in 
the field.


• Second semester: Candidates take 
reading and math methods courses 
as well as an assessment course, 
ESOL methods or instructional 
methods for students w/behavior/
learning disabilities, etc. The 
Literacy Planning Project introduces 
candidates to Task 1 components 
related to teaching comprehension/
composition. The assessment course 
includes a Data Analysis Project, a 
signature assignment, introducing 
candidates to Task 3 components. 
Candidates teach small and large 
groups of learners in the field.


• Third semester: Candidates take  
a writing methods course, science 
and social studies methods courses, 
and another math methods course. 
Candidate field experiences 
emphasize integrated, sequential 
instruction across content areas in 
small and large groups of learners. 
A math signature assignment is 
embedded in coursework and 
implemented in the field (Task-4 
aligned).


• All three semesters: Candidates take 
a classroom management three-
course series where practicum field 
experiences correspond to the block 
coursework (Practicum 1, 2, and 3) 
and include opportunities for them 
to video-record their teaching and to 
reflect on and analyze their practice 
(Task-2 aligned). Practicum Seminars 
include instruction on lesson 
planning and assessment introducing 
candidates to all tasks of edTPA.


• Student Teaching: Candidates teach 
every day in the field and implement 
all four tasks of edTPA. Seminars are 
front-loaded prior to their completion 
of the tasks to support candidates 
understanding of the logistics of 
implementation and upload. A 
pacing timeline is provided to assist 
candidates in completing each task  
on time.



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Introducing Candidates & 
Other Stakeholders to the 
Assessment


How are candidates, supervisors, 
and P–12 partners introduced to 
edTPA?


Candidates:


• The four-semester two-year 
program begins junior year at the 
BSE Information Session during the 
admissions process. Candidates 
are provided a program overview, 
including the key assessments that 
they will complete by the program 
endpoint—edTPA is introduced as 
a key assessment. As described 
in the timeline above, by the time 
that candidates begin their student 
teaching, they will have already been 
introduced to the practices measured 
by edTPA through a logical progression 
that builds each semester.


Supervisors:


• Participate in Supporting Our 
Supervisor (SOS) meetings held 
monthly by program university 
personnel where they are introduced 
to edTPA resources and ongoing 
sessions for their development.


• Attend the Unit-Level edTPA Local 
Evaluation training offered each 
semester for new supervisors and for 
those needing a refresher.


• Supervise teacher candidates across 
three practicums and student teaching. 
Ensure that candidates adhere to the 
due dates for task submission as noted 
on the pacing timeline by checking task 
submissions in LiveText.


• Provide training for the mentor 
teachers and work closely with them to 
monitor candidate progress.


• Locally evaluate the edTPA portfolios 
of the candidates they are assigned to 
supervise, after portfolios have been 
externally submitted to Pearson.


Cooperating Teachers:


• Participate in field orientations related 
to edTPA and benchmark conferences 
at the local school conducted by 
university personnel twice each 
semester; a PPT presentation provides 
a thorough overview in addition to the 
resources.


• Access University & SCALE resources 
pertaining to edTPA in a secured 
course management system that 
requires a passcode (Teacher and 
Administrator edTPA resources 
provided by SCALE also included).


• Share curricular resources with teacher 
candidates.


• Monitor candidate progress by 
following the pacing timeline created 
by university personnel.


Other P–12 Partners:


• Engage in the P–20 Collaborative 
meetings held in each state region, 
bi-annually


• Collaborate at state conferences 
including an edTPA focus (e.g., equity)


• Meet at the local school district 
regularly with program coordinator 
to strategize on ways to select and 
support mentor  
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Supporting Candidates During 
edTPA Implementation


How are candidates supported 
when they are completing the 
assessment?


• edTPA Seminars: A series of 2.5-hour 
seminars are facilitated by the edTPA/
program coordinator and front-loaded 
during Student Teaching on Friday 
afternoons. Each seminar includes a 
review with activities focused on the 
edTPA Handbook for the specific task 
being covered, the supporting URLP 
rubrics for each task, the Making Good 
Choices pages for each task, and the 
Academic Language Handout for the 
Task 1 seminar.


• Overall Support Structures: Candidates 
need to adhere to the pacing timeline 
to stay on track, and communicate 
regularly with their university 
supervisor, cooperating teacher, and 
student teaching course instructor. 
They are encouraged to inform all 
stakeholders of challenges where they 
need support to alleviate a delay in 
completing the assignment. Materials 
are made accessible through a 
secure, integrated platform, and firm 
guidelines are included in the pacing 
timeline, as well as the due dates 
for each individual task, which helps 
candidates be successful.


• Retakes: The program offers a one-
credit hour clinical experience course 
for candidates who need to retake one 
or more tasks. As part of this Unit-Level 
support, the Associate to the Dean for 
Clinical Practice completes a retake 
plan for each candidate, using the 


Pacing for edTPA Seminars:


	An Overview of edTPA and the 
logistics for completing Math Task 4 
is provided weeks 1 and 2. For the 
first 5 weeks, candidates work on 
completing Task 4.


	While candidates are working on 
Task 4, three additional seminars 
are provided, weekly, to cover 
Tasks 1, 2, and 3 in Literacy. At the 
Task 2 seminar, candidates check 
out technology equipment (iPad, 
iographer, and tripod).


	By the time the literacy seminars 
are completed—end of week 
5, candidates begin working 
on the Literacy Tasks (1, 2, and 
3). Candidates have 5 weeks to 
complete the Literacy Tasks.


	Week 9, candidates participate in a 
review of their own files to check for 
formatting and file-labelling against 
the “Evidence Chart” found in the 
edTPA Handbook. This supervised 
experience helps to avoid condition 
codes.


	Week 10, candidates upload their 
edTPA files with supervision and 
guidance from the edTPA program 
coordinator. They bring laptops or 
work in a computer lab and upload 
files to the platform. Candidates 
continue their student teaching 
experience for 4–5 more weeks.



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Guidelines for Retakes for Faculty, and 
shares it with the program coordinator. 
There is a meeting with the program 
coordinator and candidate to explain 
the retake plan and to share the 
Low-Scoring document so that the 
candidate can self-assess. 


The candidate may choose from the 
options provided in the retake plan 
to retake and upload on their own 
or to enroll in the course. The course 
instructor reviews the prior scores with 
the candidate via conference and assesses 
the candidate’s understanding of the 
gaps in performance. The instructor and 
candidate draft a plan for the retake, 
and the instructor monitors progress 
in the course via pacing through the 
upload process. 


Introduce edTPA to teacher candidates 
as practices that are embedded in a 
strong teacher preparation program. 
Faculty support is critical for teacher 
candidate engagement and positive 
outcomes. Teacher candidates 
respond well when edTPA is embedded 
in the program through signature 
assignments, and the practices become 
so familiar that candidates are not 
surprised at the program endpoint 
when they are completing edTPA.



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Making Good Use of Data 


What does your program do 
with the performance data you 
receive?


• The Associate to the Dean for Clinical 
Practice provides Unit-Level support by 
creating data reports for each program 
based upon edTPA data, analyses, 
and recommendations. This report is 
shared annually and includes state and 
national comparisons.


• At the edTPA Liaison meetings, 
including a Data Retreat, the group 
discusses summary reports and 
debriefs questions, concerns, 
or challenges. 


• Course changes are made as a 
result of the trends seen in the data 
reports. For example, signature 
assignments are created and added to 
methods courses, and new practicum 
seminars, lesson plan templates, and 
instructional supports are created 
to support candidate growth and 
development. 


Faculty review student work samples 
together to note patterns in the data 
and areas where candidates are strong 
and need more support.



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CASE EXAMPLE—TEACH GWINNETT


Mission: The mission of Gwinnett County Public Schools is to pursue excellence in academic 
knowledge, skills, and behavior for each student, resulting in measured improvement against 
local, national, and world-class standards.


Strategic Goal related to Teach Gwinnett: Recruit, employ, develop, and retain a workforce 
that achieves the mission and goals of the organization.


• Gwinnett County Public Schools (GCPS), two-time winner (2010 and 2014) of The 
Broad Prize for Urban Education, is located in the metro Atlanta area and is the 
largest school system in the state of Georgia. GCPS serves over 180,000 students 
and continues to grow at a rate of about 1,000 students each year. GCPS has 141 
schools (80 elementary schools, 29 middle schools, 23 high schools, and 9 other 
educational facilities) in 19 clusters across the district. 


• Teach Gwinnett is an alternative preparation program run by Gwinnett County 
Public Schools. It serves between 80 and 115 candidates per year across multiple 
subject areas, depending on district needs. 


• Teach Gwinnett supports the district’s critical needs as it relates to staffing and 
opportunities for growth in student achievement. Based on district priorities and 
principal recommendation, the primary focus is on supporting teachers of Career 
and Technical Education (CTE), foreign language, language arts, math, science, and 
special education. 


• There are one-year and two-year program completion options; eligibility is based 
on meeting prior education and licensure assessment requirements, according to 
state standards. 


• Candidates work as full-time teachers in the district during the program.


• The program began implementation in 2014, with 2015 being the first 
consequential year, as per Georgia policy.


The case example below was shared by Stacy Lord, the Teach Gwinnett Coordinator 
of Staff Development. It is intended to be illustrative of her EPP’s approach to 
implementation as an alternative pathway to licensure and the flow of the edTPA 
implementation process from an initial introduction of the assessment to a review of 
performance data. 
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Each section of the case example 
describes the steps taken at Teach 
Gwinnett to 1) familiarize key 
program stakeholders with the 
assessment, 2) embed edTPA-related 
skills in prior coursework in order 
to support candidate learning and 
development, 3) introduce the edTPA 
tasks and materials to candidates, 
P–12 partners, and other staff who 
support clinical experiences, 4) 
support candidates as they complete 
edTPA, and 5) thoughtfully examine 
and utilize performance data to 
inform program inquiry and continue 
to support candidates as they enter 
the profession. 


While each program’s context, 
structure, and candidate needs 
may differ, this example provides 
a detailed look at one potential 
approach to edTPA implementation.


Getting to Know edTPA 
How does your EPP approach 
introducing faculty/instructors 
and other stakeholders to the 
assessment?


• The Teach Gwinnett team relies 
heavily on the edTPA Handbooks, 
Understanding Rubric Level Progressions, 
Making Good Choices, and Academic 
Language documents as a basis to 
communicate the process, guidelines, 
and best practices—the top resources 
to support our key stakeholders: 
candidates, supervisors, local school 
administrators, and mentors.


• edTPA data is continuously reviewed 
for ongoing program improvement and 
annual planning with both new and 
experienced faculty. 


Embedding edTPA-Related 
Skills in Prior Coursework
How is edTPA embedded across 
the program, in preparation for 
implementation?


In addition to edTPA, the program requires:


• Proficient ratings on core course work 
aligned to edTPA


• Group Lesson Study based on research 
and theory


• Field Experiences with written 
observation/reflection commentary 
based on prompts before, during, and 
afterwards


• Clinical Practice Observations with 
feedback (from Supervisor and Mentor)


I attend monthly state coordinator 
meetings where we often discuss best 
practices for edTPA support and look at 
edTPA data.


I have attended the edTPA 
Southeastern Conference for the past 
two years, which has supported my 
understanding of edTPA and how to 
build capacity in my team to better 
support their candidates.



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Introducing Candidates & 
Other Stakeholders to the 
Assessment


How are candidates, supervisors, 
and P–12 partners introduced to 
edTPA?


Candidates:


• edTPA is addressed at spring 
orientation, introducing them to the 
3-task format and the content of 
planning, instruction, and assessment.


• During a two-week Essentials for 
Effective Educators Institute, they focus 
on the alignment of the tasks to our 
core program coursework.


• In December, the program gives out 
specific content edTPA handbooks, 
Understanding Rubric Level 
Progressions, Academic Language 
documents, and Making Good Choices. 
Candidates engage in a high-level 
overview of the handbook and 
portfolio requirements. Candidates 
are asked to dig deeper and come 
prepared to our January session with 
questions. From there, the scope of the 
sessions are:


 à January: focus on Task 1


 à February: focus on Task 2


 à March: focus on Task 3


Mentors:


• Mentors have a training session in 
January where we introduce them to 
edTPA and discuss appropriate and 
acceptable support through probing 
feedback. 


• Additional support is provided for 


Key Stakeholders in Support Roles:


• Core Team facilitates learning 
at monthly sessions to support 
understanding of best practices 
and becoming consciously 
competent educators, with a focus 
on implementation and transfer to 
both learning and successful edTPA 
submission


• Mentors are asked to be the “first 
look” and provide acceptable 
support for teacher candidates


• Supervisors provide the most 
intensive support through lead up 
observations, conversations, and 
feedback to be transferred to the 
classroom and their edTPA portfolio. 
Supervisors also provide probing 
feedback support on edTPA tasks 
and encourage candidate self-
assessment against rubrics and 
revisions prior to submission.



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mentors through recording virtual 
sessions.


Supervisors:


• Supervisors begin looking at edTPA 
data from the previous year at our first 
meeting of the new school year. They 
build on the program’s analysis and 
implications for their work throughout 
the year. In December, they begin 
prepping to support candidates with 
edTPA portfolios, including level 
setting and collaboration around best 
practices for this support.


• Supervisors are invited to attend the 
annual edTPA Summit held in Macon, 
Georgia, each year, as a practice for 
continuous learning alongside core 
program team members.


Administrators:


• Administrators are given a high-level 
overview of edTPA at the Spring 
Orientation and at the informational 
virtual session provided at the 
beginning of the school year. The 
Supervisor for their school keeps 
them in the loop during Candidate 
Support Team meetings and 
additional correspondence as needed. 
Administrators are encouraged to 
assist in coordinating tech support for 
Task 2.


Supported by Core Program Team 
Members:


• Core team members (e.g., coordinator 
and instructional coaches) work to 
provide aligned and relevant learning 
opportunities for candidates, focused 
on best teaching practices and 
coaching around understanding edTPA 
and the ability to self-assess their own 
work against the rubrics.


• They also design and facilitate the 
learning and inter-rater reliability 
training for mentors and supervisors.


Supporting Candidates During 
edTPA Implementation


How are candidates supported 
when they are completing the 
assessment?


Overall support structures and strategies:


• Candidates are provided with 
opportunities to dive deeply into the 
handbooks and other resources, which 
include asking them to note differences 
in rubric levels and crosswalk between 
tasks and rubrics.


• Planning organizers are provided for 
support.


• Candidates receive a checklist with 
guidance of how to approach edTPA. 
For example:
 à Read the handbook
 à Read the rubrics
 à Read the evidence chart
 à Read Making Good Choices


• Candidates are trained on acceptable 
support, so they know what to expect 
from local school mentors and 
supervisor support during the process.


• They are provided with pacing 
calendars and deadlines for completing 
certain tasks, with time for rounds of 
probing feedback.


• All the support resources are put into a 
handbook for candidates, so they have 
everything they need in one place.
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Detailed Implementation & Support 
Timeline:


• Summer Course - Introduction 
to edTPA begins during a 2-week 
Essentials for Educators course 
in the summer prior to the start 
of the cohort year. They align 
edTPA expectations to course work 
expectations, drawing connections 
during each seminar session with 
teacher candidates.


• July - Supervisor team analyzes edTPA 
data for team learning and candidate 
support


• December Seminar - pass out edTPA 
handbooks with high-level overview 
of the tasks and resources provided.


• January Seminar (Candidates) - 
Focus on Task 1


• January Seminar (Mentors)- Focus on 
edTPA acceptable support


• February Seminar - Focus on Task 2


• March Seminar - Focus on Task 3


• April Seminar - submit edTPA: 
Two submission dates are offered. 
The first date is for those whose 
certification expires in the current 
year. This gives these teacher 
candidates additional time to rework 
their portfolio and resubmit after 
receiving scores (if needed). All other 
teacher candidates can choose 
to submit early or at the regular 
submission date.


• Ongoing - Monthly Supervisor 
meetings include inter-rater reliability 
training, acceptable support training, 
and collaborative learning around 
edTPA (including data analysis and 
implications for their work)



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The program addresses common 
challenges by:


• Proactively addressing the potential 
for candidates to look up examples of 
edTPA responses online by extensively 
discussing the importance of original 
work, especially related to the 
commentaries.


• Giving struggling candidates extra 
support through the option to extend 
their time with the program and 
submit edTPA a semester later than 
other candidates in the program.


• Using the retake guidance documents 
to support candidates who do not 
initially pass, and having a Candidate 
Support Team meeting to discuss 
options for resubmitting based 
on individual candidate scores. 
(Candidates continue to be supported 
by a Mentor and Supervisor through 
program completion.)


Making Good Use of Data 


What does your program do 
with the performance data you 
receive?


• edTPA data is collected and analyzed 
for trends and patterns over time and 
across handbooks and levels.


• edTPA data is analyzed by the core 
team supporting Teach Gwinnett and 
the Supervisor team and used for 
program improvement and to identify 
areas for learning for the faculty.


• The program continuously revises their 
core course work based on candidate 
feedback and edTPA data to ensure 


rigor, relevance, and alignment with 
district initiatives.


• edTPA data is shared with other 
stakeholders such as the Board of 
Education and CEO Superintendent 
as requested or needed; often data 
is shared at Program Advisory Board 
meetings and with district leaders.


By looking for patterns across 
handbooks, tasks, rubrics, and over 
time, the program can make data-
driven decisions regarding candidate 
learning opportunities and faculty 
training... we continue to revise and 
improve our program to prepare 
teacher candidates for edTPA 
through more rigorous and relevant 
coursework.



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edTPA Operational Support Information 
Learn about edTPA 


Resources supporting edTPA preparation, including an overview of the assessment process, are publicly 
available at edTPA.com. The Getting Started section is an excellent starting point for learning about 
edTPA, understanding the requirements, and preparing for the assessment process. Program faculty at 
educator preparation programs (EPPs) participating in edTPA are encouraged to review the candidate 
policies and the edTPA Guidelines and Policies for Faculty posted on edTPA.com. 


Program faculty affiliated with educator preparation programs participating in edTPA may create an 
edTPA member profile to receive full access the edTPA resources materials available on 
edTPA.AACTE.org. Once the profile is approved, faculty may review and download edTPA handbooks 
from the edTPA Resource Library. 


Register for edTPA 


Candidates planning to submit their portfolios to Pearson for official scoring must register at 
edTPA.com. Prior to registration, they should follow these key steps:  


 Review state-specific edTPA requirements, approved handbooks, and passing scores at the 
“Candidates” page. 


 Review the edTPA Registration Overview document describing the registration process.  


 When ready, candidates will follow these instructions to register for edTPA.  


 Review edTPA submission and reporting dates to plan the edTPA submission based on when 
results are needed. Faculty should advise candidates of any program specific deadlines to meet 
program requirements. 


Access to Handbooks and Resources 


Candidates may receive access to handbooks, templates, and supplemental resources in the following 
ways:  


1.) Access to edTPA handbooks, templates, supplemental resources, and materials for program 
faculty can be found at edTPA.AACTE.org within the edTPA Resource Library and Online 
Community. Faculty may download and distribute to candidates via password protected campus 
platforms, email or hard copy. Please note handbooks are not to be posted on public areas of 
campus websites. 


2.) Upon registration, candidates will receive access to the Pearson ePortfolio Platform, where they 
can build and submit their portfolio online. Within the platform, candidates may download the 
handbook, templates, and key resources for the registered assessment in the field they plan to 
earn a teaching license.  


3.) Candidates may access handbooks through an integrated edTPA Platform Provider system, if 
programs plan to use this system for candidates to build their portfolios on your campus’ 
integrated edTPA Platform Provider system.  



hhttp://www.edtpa.com/

http://www.edtpa.com/PageView.aspx?f=GEN_GettingStarted.html

http://www.edtpa.com/PageView.aspx?f=GEN_FacultyPolicies.html

http://edtpa.com/

https://secure.aacte.org/apps/profile/create_account.php?action=create_account&step=1

http://edtpa.aacte.org/

http://edtpa.com/

http://www.edtpa.com/PageView.aspx?f=GEN_Candidates.html

http://www.edtpa.com/Content/Docs/edTPARegistrationOverview.pdf

http://www.edtpa.com/Content/Docs/edTPARegistrationOverview.pdf

http://www.edtpa.com/PageView.aspx?f=GEN_ScoreReportDates.html

http://edtpa.aacte.org/

https://secure.aacte.org/apps/rl/resource.php?ref=edtpa

https://secure.aacte.org/apps/community/viewforum.php?ref=edtpa&f=35

https://secure.aacte.org/apps/community/viewforum.php?ref=edtpa&f=35
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Candidates should read through the edTPA handbook in the assessment area in which they have 
registered. They are also encouraged to review the supplemental resources providing additional 
guidance as they plan, prepare, and assess students.  


Preparing and Submitting the edTPA Portfolio 


Guidance on the assessment process for candidates, faculty, and institutions can be found at edTPA.com 
and includes information on the following: 


1. Completing the Assessment 
2. Assessment Preparation  
3. Submitting the Assessment 
4. Score Reporting 


Using the Pearson ePortfolio System  


For educator preparation programs using the faculty feedback feature of the Pearson ePortfolio system, 
candidates will have the ability to request feedback from program faculty prior to submission. Guidance 
documents such as the Using the Pearson ePortfolio System and online video tutorials are available for 
faculty reviewers. For administrators, the Using the Manage Institution Users Tool resource provides 
information on maintaining the list of assigned faculty reviewers at your institution. 


Requesting an Alternative to Video Evidence 


Teacher candidates may encounter situations that inhibit the ability to submit edTPA materials that 
meet the technical specifications for artifacts as outlined within the edTPA Submission Requirements. 
For example, there are settings where recording a video is prohibited because of safety and security 
concerns. Only candidates with completed and confirmed a Request to Submit Alternative Evidence form 
may submit alternative forms of evidence. edTPA Coordinators may request the form by contacting 
edTPA EPP Support at edTPAEPPSupport@pearson.com. Additional information on requesting 
alternative arrangements can be found on edTPA.com.  


edTPA Score Reporting 


The person designated as the primary score reporting contact during the edTPA EPP onboarding process 
will be able to extend to other users in your organization the ability to set up accounts and access score 
reporting data.  


edTPA Score results are made available to EPPs and state agencies through the EdReports score 
reporting portal -  a secure, password-protected web-based data site. Institution Reports (data files) will 
be available per the submission and reporting schedule.  


For more information on edTPA Score Reporting, please review the guidance provided on the edTPA 
score reporting page of edTPA.com. The Institution Report layout information is available on 
edTPA.com. The Institution Report is provided in ASCII format and instructions for converting the file 
into Excel are available here. 


ResultsAnalyzer® is a web-based, interactive reporting tool available within your program’s edReports 
account. ResultsAnalyzer® allows the user to view, analyze, reorganize, download, print, and export 
registration and assessment results data.  



http://edtpa.com/

http://www.edtpa.com/PageView.aspx?f=GEN_CompletingTheAssessment.html

http://www.edtpa.com/PageView.aspx?f=GEN_Prepare.html

http://www.edtpa.com/PageView.aspx?f=GEN_SubmittingTheAssessment.html

http://www.edtpa.com/PageView.aspx?f=GEN_ScoreReporting.html

http://www.edtpa.com/Content/Docs/UsingTheSystemFaculty.pdf

https://www.edtpa.com/Content/Docs/UsingTheManageInstitutionUsersTool.pdf

http://www.edtpa.com/Content/Docs/edTPASubmissionRequirements.pdf

mailto:edTPAEPPSupport@pearson.com

http://www.edtpa.com/PageView.aspx?f=GEN_AlternativeArrangements.html

http://www.edtpa.com/PopUp.aspx?f=HTML_FRAG/GENRB_ScoreReportDates.html

http://www.edtpa.com/PageView.aspx?f=GEN_edTPAReporting.html

http://www.edtpa.com/Content/Docs/edTPA_InstitutionReportLayout.pdf

http://www.edtpa.com/Content/Docs/rtpa_ASCIItoExcel.pdf
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For guidance on how to interpret an edTPA individual score profile, please review the Scores page at 
edTPA.com. If a candidate’s edTPA performance does not meet the passing requirement for the state(s) 
he or she intends to apply for licensure, he or she may retake the assessment by selecting a single or 
multitask retake option on edTPA.com. Candidates should review the edTPA Retake Policy prior to 
registration. 


edTPA Operational Support Contacts 


edTPA Educator Preparation Program (EPP) Support 


 Available by email: edTPAEPPSupport@pearson.com  


 Available by telephone: 9:00 a.m.–5:00 p.m. eastern time, Mon.–Fri. (866) 613-3278 


 Note - Candidate inquiries should be addressed to edTPA Candidate Support as edTPA EPP 
Support is cannot respond directly to candidates. 


edTPA Faculty Technical Support 


 Available by email:  An email communication form is available on the Contact Us page at 
edTPA.com 


 Available by telephone: 9:00 a.m.–8:00 p.m. eastern time, Mon.–Fri. (413) 256-2889  
or (866) 565-4872 


EdReports and ResultsAnalyzer® Support 


 Available by email: es-raproductsupport@pearson.com. 


 Available by telephone: 9:00 a.m.–5:00 p.m. eastern time, Mon.–Fri. (800) 998-3787 


Candidate Support 


 Available by email:  An email communication form is available on the Contact Us page at 
edTPA.com 


 Available by live chat: Interact in real time with agents at the edTPA Customer Contact Center. 
Offered 12:00 p.m.–6:00 p.m. eastern time, Wednesday and Thursday. Learn more on the 
edTPA website 


 Available by telephone: 9:00 a.m.–8:00 p.m. eastern time, Mon.–Fri. (413) 256-2889  
or (866) 565-4872 


edTPA Resources and Assessment Support for Faculty and Programs 


 Access to the Resource Library (including Handbooks) and Online Community is available at 
http://edtpa.aacte.org/. 


 Support available by email: edtpa@aacte.org



http://www.edtpa.com/PageView.aspx?f=GEN_Scores.html

http://edtpa.com/

mailto:edTPAEPPSupport@pearson.com

http://www.edtpa.com/Contacts.aspx

http://www.edtpa.com/Contacts.aspx

http://es-raproductsupport@pearson.com

http://www.edtpa.com/Contacts.aspx

http://www.edtpa.com/PageView.aspx?f=HTML_FRAG/GENRB_AnnounceLiveChat.html

http://edtpa.aacte.org/

http://edtpa.aacte.org/
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Purchasing Vouchers 


Programs may purchase edTPA program fee vouchers in several denominations for distribution to 
candidates who may use them in lieu of payment. Be sure to order vouchers in advance of their 
intended use. 


To order vouchers: 


1. Complete a Voucher Request Form, indicating the number of vouchers you wish to purchase and 
the individual voucher dollar amount requested. Please read the Voucher Request Form 
carefully, especially the expiration and refund policies. 


2. Attach a check or purchase order payable to Evaluation Systems for the total cost to the form. 


3. Submit your completed voucher request form and payment. 


 If you are submitting a check, mail your completed voucher request form and check to: 
Attn: edTPA 
Evaluation Systems, Pearson 
P.O. Box 226 
Amherst, MA 01004-0226 


 If you are submitting a purchase order, email your completed voucher request form and 
purchase order to estestvoucher@pearson.com or you may fax your completed voucher 
request form and purchase order to 413-256-7058.  


Additional Voucher Request Forms are available in the Resource Library or by sending a request to 
estestvoucher@pearson.com. 


About edTPA Vouchers 


Please remember that: 


 Vouchers will be sent via a standard Excel spreadsheet, within 2 weeks after receipt of 
completed Voucher Request Form and purchase order or check. 


 Vouchers will be valid for a period of 18 months from the date they are generated. 


 Vouchers cannot be applied retroactively to existing registrations. A candidate must enter a 
voucher code in the system as payment during the registration process.  


If your program is interested in learning more about building in a student fee for edTPA, please review 
Processes for Establishing a Student Fee for edTPA, a document SCALE has compiled to assist with this 
effort.  


If you have any questions, please contact estestvoucher@pearson.com.



mailto:estestvoucher@pearson.com

https://secure.aacte.org/apps/rl/resource.php?resid=665&ref=edtpa

mailto:estestvoucher@pearson.com

https://secure.aacte.org/apps/rl/resource.php?resid=439&ref=edtpa

mailto:estestvoucher@pearson.com





Vouchers that have expired unused will be replaced by Pearson upon request as a one-time courtesy and sent to the Institution after the original voucher expiration 
date. Therefore, no refund or credit is available to the Institution for expired vouchers. Vouchers are single use vouchers, valid for one registration up to the maximum 
voucher amount. Vouchers that are issued to a candidate and are used by a candidate to register and pay for the assessment fee are not refundable to the Institution or to 
the candidate. 
 


Vouchers will be sent via secure encrypted e-mail to the above requester, within 2 weeks after receipt of completed  
Voucher Request Form & Purchase Order.  Vouchers will be valid for a period of 18 months from the date they are generated.   


 


Voucher Request Form 


State  
 


Institution Name  
 


Program ID  
 


Name of Requester  
 


 Title  
 


 Email address  
 


 Telephone number  
 


The edTPA assessment fee is $300; however, vouchers can be purchased in increments of $100, $200, or $300. The value 
of a single voucher may not exceed the assessment fee of $300. Each candidate may apply only one voucher to their 
edTPA purchase. If a candidate registers with a voucher in a dollar amount that is less than the full assessment fee, the 
candidate must pay the balance of the assessment fee by credit card.   


Indicate below how many vouchers you wish to purchase and the individual voucher dollar amount requested. Complete 
separate order forms if ordering vouchers for different amounts (one form for each individual voucher amount).  


Number of 
vouchers 


Individual voucher 
dollar amount  (x) 


Total Purchase   
(=) 


 � 
� 
� 


$100 
$200 
$300 


 


Example: 
10 


� 
 
� 


$100 
$200 
$300 


$2000 


  
Please attach form of payment for the amount of the order: 
 
Purchase order number: ___________________________________________, or 
Prepaid check number:  ___________________________________________ 
 
Purchase Orders only: 


Email: estestvoucher@pearson.com, or 
Fax: 413-256-7058 
 


Mail to: 
Attn: edTPA 
Evaluation Systems, Pearson 
P.O. Box 226  
Amherst, MA  01004-0226 
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CASE EXAMPLE—ALVERNO COLLEGE


Mission: The Division of Education at Alverno College prepares professionals committed 
to developing the abilities of all learners, building community as a context and support for 
learning, providing high-quality education in highest-need settings, and continuing their own 
ongoing growth through thoughtful reflection.


• Alverno is a teacher education program in the Milwaukee area of Wisconsin that 
graduates about 75 candidates per year across multiple program strands.


• Part of the school's overall mission is to make higher education accessible to 
women who need extra support. Many students are the first in their families to 
attend college. 


• Performance-based assessments are deeply infused across their entire preparation 
curriculum.


• Candidates progressively spend increasing time in the field over the course of  
six semesters, including four 25+ hour field experiences that feature multicultural 
settings.


• The school’s edTPA implementation began in the early days of the assessment in 
2009; current policy now makes edTPA more prevalent throughout the state.


The case example below was shared by Randa Suleiman, Ph.D., an experienced edTPA 
scoring trainer and official scorer in Science, as well as a former edTPA coordinator 
and current faculty member at Alverno. It is intended to be illustrative of her EPP’s 
approach to implementation and the flow of the edTPA implementation process, from 
an initial introduction of the assessment to a review of performance data.


Each section of the case example describes the steps taken at Alverno to 1) familiarize 
key program stakeholders with the assessment, 2) embed edTPA-related skills in prior 
coursework in order to support candidate learning and development, 3) introduce 
the edTPA tasks and materials to candidates, P–12 partners, and other staff who 
support clinical experiences, 4) support candidates as they complete edTPA, and 5) 
thoughtfully examine and utilize performance data to inform program inquiry and 
continue to support candidates as they enter the profession. 


While each program’s context, structure, and candidate needs may differ, this 
example provides a detailed look at one potential approach to edTPA implementation.
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Getting to Know edTPA 


How does your EPP approach 
introducing faculty/instructors 
and other stakeholders to the 
assessment?


• Orienting new faculty/instructors and 
other program staff to edTPA begins 
with the handbooks. They commonly 
start with Elementary Literacy, 
but it depends on their expertise 
& background.


• The goal is to get a good grasp of the 
big ideas and skills that the assessment 
measures. It is important to read 
the whole handbook multiple times 
and have an understanding of the 
end—where edTPA is leading—in 
order to get started implementing the 
beginning.


• In a small program, faculty/instructors 
may end up working with candidates 
across multiple content areas, but 
they can build from the assessment’s 
structural commonalities.


• edTPA is framed as one of multiple 
measures, and one tool that helps the 
program support teacher candidates. 
The focus is on preparing more 
effective candidates and doing what 
is right for them, not teaching to the 
assessment. 


• The edTPA coordinator handles 
the planning and logistics, 
especially leading up to the student 
teaching semester.


New faculty/instructors should start 
with one handbook in the content 
area of their expertise and read it over 
carefully... the coordinator can support 
as they ask questions. If they know 
one handbook well, there are great 
similarities across all of them.


The easiest way is for the edTPA 
coordinator to get to know the 
assessment is to be a scorer. Being 
a scorer helped me a lot—we have 
great training materials and modules, 
so they can get something out of the 
experience.



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Embedding edTPA-Related 
Skills in Prior Coursework


How is edTPA embedded across 
the program, in preparation for 
implementation?


• Faculty support the development 
of important skills measured by the 
assessment (e.g., differentiation) rather 
than focusing on the assessment 
itself. Their courses strategically 
embed foundational activities such 
as unpacking standards; designing 
learning objectives, lessons and 
assessments; providing targeted 
supports for students; and 
incorporating academic language.


• Candidates have multiple field-based 
courses over the course of three 
years that build towards their final 
student teaching semester and edTPA 
completion. Candidates gain this 
clinical experience across multiple 
disciplines, school settings, and grade 
levels.


 à Initial field courses provide 
background knowledge about 
effective teaching skills and lead to 
increasing opportunities for practice 
and immersion. For example, the 
first field course has candidates 
spend five hours a week in the 
classroom, while the following 
course includes three days a week of 
a placement that includes teaching 
four lessons. This makes for an 
easier transition when edTPA is 
eventually incorporated within five 
days a week of student teaching 
where they implement full units of 
instruction.


 à Performance-based assessments 
that prepare candidates for edTPA 
are deeply embedded into the 
program curriculum—for example, 
in one of their final field courses 
before student teaching, candidates 
use backward design to create a unit 
plan, analyze one brief video clip of 
their teaching, and go into a detailed 
analysis of the resulting student 
work, using evidence to support 
those themes. 


 à Candidates hear about edTPA 
informally along the way, as they 
gradually develop conceptual 
understandings and effective 
practices that they can carry forward 
into the classroom.


Identify the key skills the assessment 
measures—and focus on the skills, not 
the assessment itself... when they get to 
edTPA, candidates often say that this 
what we have been doing all along, just 
repackaged.


We always talk about what they do 
not just to pass or do it for the edTPA—
but as how they will use these skills as 
practicing teachers. We talk about how 
schools use data to inform instruction, 
make ties to the teacher evaluation 
process, and how they will need to 
provide student work samples and 
analyze data.



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Introducing Candidates & 
Other Stakeholders to the 
Assessment


How are candidates, supervisors, 
and P–12 partners introduced to 
edTPA?


Candidates:


• Student teaching is the first time 
candidates will see the handbook and 
materials, but they are already familiar 
with the skills measured by edTPA 
through their prior courses.


• At the start of student teaching, 
candidates take a ten-thousand foot 
look at what edTPA is, get an overview 
of the three tasks and the connection 
between them, and discuss how each 
one leads to the next, how important 
they are to each other, and how 
they will align with the central focus 
threaded throughout their portfolio 
(e.g., Task 1 is when you plan how you 
will assess student learning related to 
the central focus in Task 3). 


Supervisors:


• Supervisors with less experience tend 
to be assigned to earlier fieldwork, 
while those with the most experience 
support edTPA and student teaching. 


• edTPA is designed to be a parallel 
learning experience for supervisors. 
They attend an introductory edTPA 
seminar alongside the candidates, 
get access to handbooks and support 
resources, and help address subject-
specific questions within small groups. 
When an individual supervisor emails 
faculty/instructors with a question 


about the assessment, all supervisors 
are copied on the response.


• Supervisors typically serve as the 
bridge to cooperating teachers and 
school placements.


Cooperating Teachers:


• Cooperating teachers are given 
the SCALE-produced informational 
handout, as well as an additional short 
handout from the program. Candidates 
are directed to bring their cooperating 
teachers a hard copy and sit and talk 
about edTPA, not just give it to them.


• Candidates tend to be most engaged 
with their cooperating teacher during 
the planning task, as they select their 
central focus, discuss their lesson 
plans, and decide when to teach 
their learning segment based on the 
scope and sequence of the school’s 
curriculum.  


Identify what P–12 looks for in student 
teachers and field students. Using the 
skills that the edTPA measures and 
P–12 needs, you can find a common 
ground to bring them together. It 
should be a mutual relationship where 
both parties can benefit. P–12 wants 
to be engaged in ways that can directly 
impact students’ learning.



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Supporting Candidates During 
edTPA Implementation


How are candidates supported 
when they are completing the 
assessment?


• The program submission date is 
established and reinforced as a firm 
deadline, and visually tracked on 
a shared calendar. Depending on 
where they are in the program, some 
candidates submit in the fall, and 
others in the spring. During these 
critical periods, the coordinator 
plays an important role in keeping 
candidates, faculty/instructors, and 
other program staff on track and 
managing questions.


• edTPA-related workshops begin with a 
brief progress check-in using different 
activities that serve as models of 
formative assessment. Candidates 
also self-assess, using prompts and 
response cards that break down the 
steps to complete each task, as they 
are encouraged to complete edTPA in 
small pieces.


• During an initial workshop/orientation 
session, candidates start unpacking 
each task within a mentoring and 
support structure. 


• Candidates spend the longest amount 
of time on planning over the course 
of the next month, since it is a 
foundational task and they are getting 
to know their placement.


• Then, two workdays are scheduled to 
provide additional time to complete 
the task and get feedback from 
their peers as appropriate. Overall, 


faculty/instructors don’t give overly 
detailed guidance, so candidates have 
ownership of their work. 


• As they complete the instruction 
task, the focus is on video recording 
as much as possible over about 
two weeks, followed by a few 
more workdays to complete the 
assessment task, and a final cushion 
of time for them to pull all their 
materials together.


• Finally, submission night is organized 
according to a step-by-step procedure, 
with support available for any technical 
issues that arise.


Alverno College edTPA Timeline for 
Candidates (basic timeline provided 
as a model for other programs to 
consider)


Because the focus is on the skills and 
not the assessment per se, it is easier to 
bring that balance. We are not teaching 
for the test, we are focused on skills that 
each teacher candidate must master 
before being licensed. In addition, 
edTPA is only one part of the process; it 
is not the process.


We emphasize the Importance of 
feedback and using the assessment to 
reflect on their own practices, which will 
be important for them to be successful 
as practicing teachers.






https://secure.aacte.org/apps/community/viewtopic.php?style=7&ref=edtpa&f=59&t=1221

https://secure.aacte.org/apps/community/viewtopic.php?style=7&ref=edtpa&f=59&t=1221
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Making Good Use of Data 


What does your program do 
with the performance data you 
receive?


• Data is analyzed to provide a 
general summary of performance, 
performance by task and by rubric, and 
then longitudinally. 


• This information is annually presented 
during a faculty meeting, and included 
in reporting to the Department of 
Public Instruction. 


• The program highly values having 
an external measure that provides 
additional confirmation of candidate 
readiness, used in combination with 
locally designed and scored measures.


Curriculum inquiry includes three 
phases. 


Phase I: We use the data from 
submission to identify areas of strength 
and needs related to the skills being 
measured. 


Phase II: we ask the faculty to score the 
level of implementation of the key skills 
in their courses. 


Phase III: we bring Phase I and II  
together with faculty to assess 
alignments between what the faculty do 
and what the assessment measures.



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